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2011 WORKSHOP REPORT 

 

 

Executive summary  

The third workshop of the LINQED network Quality in education (April 

2011) was organized in Yogyakarta, Indonesia. The main aim of this 

workshop was to develop concrete activities for the three priority themes: 

Educational exchange between member institutions, joint learning on 

quality assurance (starting with student assessment) and developing e-

learning capacity.  

Education exchange: The workshop stimulated productive discussions 

between partners on broad topics where education exchange may take 

place. The proposed exchange guide was fine-tuned and finalized.  

Quality assurance: The main focus was on four types of student 

assessment: Multiple choice questions, short answer questions, essays 

and professional behaviour. The workshop tried to answer the following 

three questions: “How is a specific type of student assessment done 

currently in the member institutes? How should it be done? What can be 

done to improve the quality of student assessment?” At the end of the 

workshop, participants were able to use the provided reference 

frameworks to reflect on the quality of their own student assessments 

(i.e., a set of criteria and principles were provided to help them conduct 

critical analyses of the existing assessment and make sound 

improvements).  

E-learning: The workshop tried to answer the following two questions: 

“What are the demands of members regarding to e-learning?” and “ What 

concrete actions can LINQED take to cater for these demands?” The 

answers to these questions remained unclear. The heterogeneity of e-

learning development in all LINQED member institutes urges LINQED 

to adopt approaches that fit the current situation.   

The workshop ended with participants’ vision for LINQED’s future. 

taking initiation, Engaging, having the ownership of LINQED are 

considered to the key issue for the sustainability of LINQED network.  

 

 

 

 

Clear  The workshop ended with the development of projects for 

LINQED’s future, projects that will be taken up by the new Executive 

Committee and by all LINQED members in 2011 and beyond.renewed 

Executive Committee and by all LINQED members in 2010 and beyond. 



ii  

 

Contents 

1. INTRODUCTION ........................................................................................................................... IV 

2. WORKSHOP OBJECTIVES ......................................................................................................... IV 

3. WORKSHOP ON QUALITY IN EDUCATION ............................................................................ V 

3.1. GENERAL APPROACH TO WORKSHOP ............................................................................................. V 
3.2. WORKSHOP ACHIEVEMENT & REFLECTIONS .................................................................................VI 

3.2.1 Educational exchange .......................................................................................................... vi 
3.2.2 Student assessment ............................................................................................................. vii 
3.2.3 E-learning .......................................................................................................................... xiii 

4. NETWORK BUILDING ............................................................................................................... XIV 

4.1. SALON: NETWORK TO LEARN & LEARN TO NETWORK .................................................................... XIV 
4.2. ADMINISTRATIONAL DECISIONS ................................................................................................. XV 

5. SCENARIO FOR LINQED IN 2012.......................................................................................... XVII 

6. FEEDBACK ON THE WORKSHOP ........................................................................................ XVII 

REFERENCES .................................................................................................................................. XVIII 

ANNEX 1  PARTICIPANTS LIST .................................................................................................... XIX 

ANNEX 2 LINQED WORKSHOP PROGRAM .............................................................................. XXI 

ANNEX 3       STUDENT ASSESSMENT TEMPLATE ..................................................................... XXV 

ANNEX 4  THREATS TO THE VALID USE OF ASSESSMENTS ............................................. XXVI 

ANNEX 5       FINANCIAL BALANCE ............................................................................................ XXVII 

 

 



iii  

LINQED: Networking in education 
The LINQED educational network workshop was held in the last week of April 2011 Yogyakarta, 

Indonesia. This report first presents the workshop objectives, continues with the corresponding 

outcomes & results, focusing on the content of discussions and the decisions made in the 

workshop. The central theme for 2011 was Quality in Education.  

 

This report is based on the notes made by participants. The report was written by Lai Jiang, 

reviewed by Govert van Heusden, Hilde Buttiëns and approved by the executive committee 

(2010-2012), consisting of Mina Abaacrouche, Eduardo Suarez Barrientos, Balthazar Ngoy–

Fiama Bitambile, Kavya Rangaswamy, Gandes Rahayu and Cecilia Vaca Jones. 

 

 
Picture 1: Group photo of the participants of the third LINQED workshop 

 

ANNEX 1. Participating institutes and representatives in the third workshop 
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1. INTRODUCTION 
The educational network-LINQED is a project funded in 2008 within the 3rd Framework 

Agreement (FA3) between ITM Antwerp and the Belgian Directorate General Development 

Cooperation (DGD). Quality in education was chosen by the network members to be the 

central theme of LINQED. LINQED promotes collaborations that aim at strengthening 

training capacities of partner institutes. This is done by sharing experiences and expertise 

between partners, learning together and by building on comparative strengths of all 

participants with input from external experts.  

 

 

2. WORKSHOP OBJECTIVES 
The rationale of the four-day workshop was two‐fold:  

(i) to provide delegates an opportunity to develop educational exchange proposals that are 

relevant to LINQED members’ needs and adaptable to the LINQED overall goals and 

(ii) to promote an understanding of a salient quality assurance issue (i.e., student 

assessment) so that the workshop participants can share a common framework of 

quality assurance on student assessment . 

The specific objectives of the workshop: 

Seven objectives were formulated jointly by the workforce during the 2010's LINQED Executive 

Meeting  (Mina Abaacrouche, Eduardo Suarez Barrientos, Gandes Rahayu, Hilde Butien, 

Govert Van Heusden and Lai Jiang) 

Exchange project: 

(1) identify specific interests and opportunities for educational exchange between member 

institutions.  

(2) have a consensus among members on administrative issues:  

 a. Logic of exchange project proposal  

 b. Define criteria for selection of initiatives to be funded 

Quality assurance project-”Student assessment”: 

(1) analyze critically one’s own student assessment practice using a reference framework for 

analysis. 

(2) develop a guideline for quality assurance of student assessment.  

(3) develop action plans which are linking the guideline to daily practice at member institutions.   

E-learning project: 

(1) report on the technology enhanced learning (TEL) workshop which was held in September 

2010 in Antwerp and discuss an action plan for future capacity building on e-learning. 

(2) share lessons learnt in the TEL workshop and follow-up activities of e-learning at member 

institutions. 

http://diplomatie.belgium.be/en/policy/development_cooperation/
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In the following text the detailed results of the third workshop are presented. First, section 3 

Workshop on Quality in Education gives an overview of the workshop methodology, the 

achievement (per project topic) and challenges and obstacles that LINQED is facing. Section 4 

Network–building documents the outcomes of the discussions on the network administrational 

issues. The report finishes with a prospect of the network.  

 

3. WORKSHOP ON QUALITY IN EDUCATION  
 

3.1. General approach to workshop  
The Dean of Faculty of Medicine, UGM gave an welcome speech, opening the workshop. 

In the following days, to achieve the above‐specified objectives, a participatory approach was 

used. The workshop provided opportunities for the facilitators to significantly engage 

participants in active learning about the session topics. Every day began with a brief framing of 

the topics and an overview of intended activities and goals for the sessions. The workshop was 

organized around active involvement of participants in reflective exercises and discussions 

during group work; interactive presentations and brainstorming in plenary sessions.  

 

For the theme: Educational exchange, the sessions kicked off with highly motivating 

activities that maximized the interactions between participants and  enhanced 

information exchange for identifying potential project interests. The exchange session 

started with a get-to-know-you icebreaker: finding things in common. The game helped 

in creating a warm and friendly atmosphere where trust and unity between the 

participants were built.  The second important activity aimed at facilitating participants 

to look for potential partners and try to identify potential exchange ‚deals‛.  In this 

activity called ‚exchange market‛, each institution had two representative. One 

representative offered the information over the institution whereas another 

representative looked around, seeking information meeting the institution’s demands.   

Considering the heterogeneity of the network, sufficient time was put aside for the 

discussion on exchange principles and selection criteria. Clickers were introduced to the 

participants. The purpose of using clickers was twofold: not only for the sake of 

efficiency of voting, but also to demonstrate a technology-enhanced teaching method1. 

With the help of clickers, a consensus was made among the participants regarding to 

the exchange guide. The approved principles and criteria were set based on merit and 

equal opportunities as well as standards agreed on by the partnership for joint 

application, selection and administrative procedures. 

 

                                                      
1 A short presentation was given at the end of session on how to effectively use clickers in the classroom for effective 

learning.  
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For the theme: Student assessment, the two-day sessions created a productive 

atmosphere in which people put their minds together, self-criticizing on what was done 

and reflecting on new things they had learnt. Furthermore, the sessions were designed 

in such a way that high-level input from LINQED members who had considerable 

expertise in student assessment could be maximized.  

 

Three sub-sessions on student assessment focused on2: 

1. Specific Types of Assessment 

o Multiple Choice questions and Short Answer Questions 

o Essays 

o Assessment of Professional Behaviour 

2. Formative Assessment       

3. Quality Assurance for Student Assessment 

 

The results of the sessions were immediately uploaded by participants to the LINQED 

website. This approach was intentionally chosen for increasing publicity of the 

workshop among the network. It is expected that the interactions between participants 

and between the staffs from the member institutions and their representatives can be 

enhanced since the information of the LINQED workshop can be easily accessed 

through the website. 

 

For the theme: E-learning, the floor was given to participants of the Technology-

enhanced-learning workshop (September 2010) to report on the follow-up e-learning 

activities they developed in their work.  

In the last day, Dr. Supargiyono thanked all the participants and closed workshop. 

 

3.2. Workshop achievement & reflections  

 

3.2.1 Educational exchange3  

 

The one and a half day sessions on exchange succeeded 

in: 

 Reaching a consensus on the exchange principles and 

selection criteria,  

 defining priorities for educational exchange,  

                                                      
2 These presentations, as well as the reference documents are available on the LINQED Web site 

(http://linqed.org/index.php?option=com_content&view=article&id=150&Itemid=233). 

3 This session was chaired by Mina Abaacrouche 

http://linqed.org/images/stories/QA/studentassessment/MCQ/presentacinindonesia-eduardo.ppt
http://linqed.org/images/stories/QA/studentassessment/essay/gandesessay.pdf
http://linqed.org/images/stories/QA/studentassessment/Professional_behaviour/gandesassessmentofpb.pdf
http://linqed.org/images/stories/QA/framework/gandesassessmentqa.pdf
http://linqed.org/index.php?option=com_content&view=article&id=150&Itemid=233
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 matching expertise and needs, identifying the topics on which exchange and sharing of 

information will take place.  

 

As a result, an exchange guide consisting of exchange principles and selection criteria was 

finalized; the majority of the institutes found common interests for educational exchange with 

other institutes and set exchange plans. 

 

Reflections: 

• Financing issues differ between member institutions. When financial aid from LINQED is 

limited, sharing financial responsibilities is taken as one of the principles for the exchange. 

However, money is probably a high barrier for some institutes. Specific adjustments may need 

to be made for specific cases regarding the financial issue. 

 

• Although enthusiasm was expressed by participants toward the potential exchange plans 

during the workshop, we should be cautious that the implementation of the drafted plans relies 

on many factors. After the workshop, there are possibilities that the reactions towards exchange 

at member institutional level will be passive and the initially drafted plans may be withdrawn. 

Sufficient amount of attention should be made to understand the reasons for those who miss the 

exchange opportunities. 

 

3.2.2 Student assessment4  

It has become increasingly accepted that what and how students learn is largely determined by 

the assessment they expect (e.g., Scouller, 1998; Black & Wiliam, 2003).  Giving the striking 

importance of student assessment, the workshop was deliberately structured to involve and 

engage the participants to understand how we can use assessment for learning.  

 

The two-day sessions on student assessment 

succeeded in: 

 Enabling participants to identify key areas of 

designing specific assessments where quality 

should be assured. This forms the basis for an 

effective student assessment. 

 Getting participants to develop a deep 

understanding of the concept of formative 

assessment and to appreciate the importance 

of carrying out formative assessment for 

learning.  

 Enabling participants to identify quality assurance criteria that should be included in the 

student assessment design cycle.    

 Promoting each institute to focus on their institutional priorities and draft an action plan to 

improve student assessment at the institutional level. 

 

Key areas to ensure quality of student assessment 

After analysing their own assessment based on theoretical frameworks provided in four 

presentations5, participants suggested the following key aspects to ensure quality of student 

assessment. 

                                                      
4 Sessions were organized by Eduardo Suarez Barrientos, Gandes Rahayu and Lai Jiang. 

Participants are drafting action plans for improving 

student assessment quality at their own institutions.  
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Multiple choice questions & short answer questions: 

 

The used reference framework (Barrientos , Cordova & Rodríguez, 2011) emphasizes that the 

development of multiple choice questions (MCQ) and short answer questions (SAQ) 

examination should be a systematic process. This means that at the design stage, there should 

be a clear view on what should be assessed (content & cognitive) and how to formulate the 

items.  

 What should be assessed?  

The framework suggested that the issues or subject matter being assessed in a MCQ /SAQ test 

should be classified and quantified (e.g., based on the course objectives, the tested content can 

be classified according to its significance as essential, important and complementary). The 

recommendation was that at least 50% of the exam questions should represent the essential 

issues; another 25% of the items should focus on important issues. 

 

Secondly, items should be developed to assess most of the cognitive levels described in Bloom’s 

Taxonomy. One must ensure that the number of items with particular cognitive demands reflect 

the learning priorities expressed through course learning objectives.  

 

 How to formulate assessment items 

Sets of verbs such as ‚identify, compare, analyse, synthesise‛ should be used in the questions to 

assess different cognitive levels.  

Note: In practice, questions aimed at higher levels such as analysis and evaluation, are quite 

difficult to put into words and students may require considerable time in reading and 

interpreting lengthy and complex stems and instructions. It is therefore advisable for the 

inexperienced to consider alternatives to MCQs/SAQs for assessing learning objectives other 

than those requiring students to recall/recognize, understand or apply what they have learned. 

In short, MCQ/SAQ examinations must not be used as the only form of assessment in a course. 

 

Essays 

 

The academic essay has been, and still is, a major assessment tool throughout high education 

across many disciplines. It is argued that higher level cognitive processes like analysis, 

synthesis and critical thinking can best be demonstrated through the writing of essays. The 

assessment of learning outcomes through essay writing requires that the actual outcomes 

assessed by a specific essay are identified: knowledge and understanding, key skills (including 

communication), cognitive skills (the higher level critical processes appropriate to the subject, 

such as analysis, synthesis, evaluation etc.) and any practical or professional skills specific to the 

subject. Essay writing can potentially require a student to demonstrate outcomes in all these 

                                                                                                                                                            
5 The presentations were given by Gandes Rahayu (UGM, Indonesia), Eduardo Suarez Barrientos (UMSS, Bolivia) and 

Lai Jiang (ITM, Belgium). Content of the presentations can be found on 

http://linqed.org/index.php?option=com_content&view=article&id=150&Itemid=233 

 

http://linqed.org/images/stories/QA/studentassessment/MCQ/intrumentotraducido.doc
http://www.tedi.uq.edu.au/downloads/assessment/Bloom'sLevelsThinking.pdf
http://www.tedi.uq.edu.au/downloads/assessment/Bloom'sLevelsThinking.pdf
http://linqed.org/index.php?option=com_content&view=article&id=150&Itemid=233
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categories if the task set is appropriately designed and if the marking of that essay 

specifically recognizes the assessment of those outcomes (i.e., a rubric is developed).  

 

During the interactive presentations, participants realized that it is essential to ensure that  

 a set of verbs are used in the essay task description so that the essay assessment can call 

forth the intended learning outcomes. 

 a rubric that recognizes and rewards both the knowledge and skills should be carefully 

developed;  

 the communication with the students is thorough—making sure that they have a good 

understanding of the rubric (i.e., they know what they are expected to demonstrate in 

the essay) and  

 grading and commenting are given in line with the predefined rubric (i.e., the feedback 

is transparent) 

in order to justify an essay writing assessment as an appropriate way to assess above mentioned 

high thinking skills. 

  

Professional behaviour: 

 

Promoting professional behaviour is a chief concern across the continuum of medical education. 

The concept of professionalism in medical education today is clearly circumscribed with specific 

elements. However, in practice the assessment on professional behaviour varies in its emphasis 

given to different elements (see a comprehensive review made by Arnold, 2002). Three types of 

assessment on professional behaviour can be categorized (Arnold, 2002): (1) professional 

behaviour is evaluated as part of clinical/public health care  performance.  (2) professional  

behaviour is evaluated as a comprehensive entity in and of itself. And (3) specific elements of 

professional behaviour such as humanism, self-assessment, dutifulness, altruism, empathy and 

compassion, honesty, integrity and ethical behaviour, as well as communication are the 

assessment focus.  

 

In the workshop, the presentation on professional behaviour focused on the last type. It started 

with an example of what the elements of professional behaviour are and devoted time to build 

up a shared understanding of why professionalism matters. During the presentation as well as 

the group discussion, challenges to assess professional behaviour have been recognized. First, 

the variation of the construct of ‘professional behaviour’ invites different interpretations that 

may have significant impact on what was assessed and how it was done. When the target 

assessment content is different, it is not surprising that in fact no single/standard  method exists 

for a reliable and valid evaluation of professional behaviour (Arnold, 2002). Secondly, the 

assessment examples brought to the workshop paid insufficient attention to content validity. It 

has been argued that reaching the minimal criteria of content validity, reliability, and 

practicality6 of assessment on professional behaviour is essential because these are the basis to 

support their operational use for academic decision making (Veloski, Fields, Sylvia, Boex & 

Blank, 2005). Third, despite the growing importance of professionalism and interest in it, 

feedback from the workshop indicates that no strategies have yet been identified to support 

professionalism in public health education. Comparing to other types of assessment, much less 

is known on the measurement of professional behaviour. 

 

                                                      
6 “Practicality” was defined by Veloski et al., (2005) as ease of administration; cost-effectiveness; and acceptance 

by participants, observers, and academic leaders. 
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Promoting a deep understanding of “assessment for learning” 

‚How can assessment support and enable learning?‛ The session on formative assessment tried 

to open a door for the participants to rethink the functionalities of assessment for learning. 

Through group and plenary interactions, participants came to grasp the critical concept of 

‚formative assessment‛ (i.e., assessment for learning). That is, in addition to the summative 

function of assessment (i.e., assessment provides a basis for an official record of achievement or 

certification of competence; or to permit grading of a student), the primary focus of assessment 

is to encourage, direct and reinforce learning. Many traditional assessments (e.g., MCQ, essay), 

which were often used only for summative purposes, actually can also be used formatively. 

During/after the assessment, feedback can be provided, helping learners to recognize the gap 

between their current status and desired level and to engage learners to generate/adapt 

appropriate learning activities. Concrete examples were provided in the workshop to illustrate 

how to conduct formative assessment for learning. 

 

During the session, discussions were raised on two 

issues: ‚How to provide effective feedback? and ‚What 

are the alternate goals of formative assessment?‛ A list 

of the key take-home messages is summarized below: 

 

Effective feedback (Black & Wiliam, 1998) 

The content of the feedback 

 must make suggestions on how to improve; 

 should identify what has been done well and      

concentrate on specific errors and poor strategies; 

 should focus on process goals (e.g., changes in learning strategies, cognitive & self-

regulation skills), not product goals (e.g., solely score focused). 

 

The central point here is that, to be effective, feedback should cause thinking to take place 

(Black et al, 2002). 

 

When to provide what type of feedback?  

 

In general, any test or assessment at the end of a course/ program is too late for formative 

purposes, precisely because it is at the end. There is therefore no opportunity to use its results 

for feedback to improve performance of the students involved.  

The type of feedback given is very important. Research has shown that, whilst students’ 

learning can be advanced by feedback through comments, the giving of marks/grades—has a 

negative effect (students are likely to ignore comments when marks are also given) (e.g., Butler, 

1988). 

Therefore, it is recommended that:  

 Feedback is needed at the end of major sections of a course - students should not 

proceed without the possibility of stocktaking and remediation. 

 Feedback is needed at the end of any work which is fundamental to further progress in 

the course. 

 Feedback is needed frequently when continuous improvement is expected (as when 

learning to speak a language). 

 Some assessment for grading purposes is appropriate near the end of a student’s 

studies in a course. 

Participants are critically reflecting on their 

own assessment. 
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 When a course is in segments which do not to a large extent build on each other, some 

assessment for grading purposes might happen at the end of each segment. 

 

The central point here is that opportunities for students to follow up comments should be 

planned as part of the overall learning process (Black, 2004). 

 

The goals of formative assessment: 

 

If we want our students to be prepared for learning throughout their life, they must be 

provided with opportunities to develop their capacity to regulate their own learning as they 

progress through higher education, especially in postgraduate training. Hence, an essential goal 

of assessment is to encourage/enable students to play a more active role in the management of 

their own learning (Nicol & Macfarlane-dick, 2006). Therefore, feedback should play a pivotal role 

in helping learners to develop their self-regulative skills (e.g., plan, monitoring, evaluation and 

adaptation).  

The following recommendations were formulated for improving assessment practice (Black, 

Harrison, Lee, Marshall & Wiliam, 2003): 

 The criteria for evaluating any learning achievements must be made transparent to 

students to enable them to have a clear overview both of the aims of their work and of 

what it means to complete it successfully. Such criteria may well be abstract—concrete 

examples should be used in modelling exercises to develop understanding. 

 Students should be taught the habits and skills of collaboration in peer-assessment, for 

these are of intrinsic value. Furthermore, peer discussion can help self-assessment by 

helping students to see their own work more objectively – through the eyes of their 

peers. 

 Students should be encouraged to keep in mind the aims of their work and to assess 

their own progress to meet these aims as they proceed. They will then be able to guide 

their own work, and so become independent learners. 

 

The main point here is that peer and self-assessment make unique contributions to 

the development of lifelong learning.  

 

Reflections: 

 

Whilst the conclusions of the session on formative assessment were a spur to action, they could 

not provide recipes for improvement. Most of the participants lack the detail that would enable 

them to implement the practices in their daily work (which principles and criteria should be 

taken into account during design and implementation of assessment). One way of dealing with 

this problem is to develop a framework for quality assurance on student assessment.  

 

Developing a framework for quality assurance on student assessment 

Developing a student assessment framework was 

intended to be an entrance point to advance on the theme 

quality assurance. The purpose of such a framework 

should be to guide the Quality Assurance processes 

through a series of clearly articulated steps, stages and 

strategies for: 

Working groups present their assessment 

frameworks. 
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 Monitoring, maintaining and improving quality of assessment 

 Informing future decisions and actions in developing a student assessment program7 

 Building common understanding internally and with external stakeholders 

 

The presentations given in the assessment sessions provided a theoretical base and stimulated 

the participants to reflect on the common key issues for the design and implementation of 

student assessment. The development of an assessment framework was initiated by participants 

who worked in groups, then refined and adopted by the entire group in a plenary session.  Each 

working group presented a framework in which specific aspects were emphasized. Needless to 

say, there was an extent of overlap among the individual proposals. In a synthesis of the 

proposed frameworks, several key issues emerged, along with suggestions on how each might 

be tackled. The final framework focused on eight key issues that were highlighted in the 

assessment literature (Baartman et al., 2006). Special attention was also put to view potential 

threats to assessment validity (Crooks et al, 1996)8.  

 

Quality criteria for assessment9 : 

 assessment tasks should: 

o relate to course learning objectives included in the course profile 

o reflect the needed high cognitive skills 

o enable the judgment of thinking processes. 

 

 More than one form of assessment in a course must be used (for example, essay, oral 

presentation, written essay examination, multiple choice examination, journal article, laboratory 

report, literature review and practical performance). Forms of assessment should be chosen 

for their suitability of assessing particular learning objectives. The relative amounts of 

assessment in different forms should give appropriate emphasis to different learning 

objectives.  

 

 Multiple assessors, assessment tasks, and situations should be combined to ensure 

assessment as a whole is set up and carried out in a consistent way.  

 

 Each assessment should be accompanied by clear assessment criteria which are 

effectively communicated to students and markers. When scoring a set of assessments 

(in different forms & assessing different cognitive levels) appropriate weights should be 

given to different aspects of performance. 

                                                      
7 An assessment program is a plan of how you are going to find out how well students have achieved the learning 

goals of your course and how you are going to provide feedback to students to help them to achieve these goals. The 

program may be as minimal as a timetable listing when and how students are to be assessed, or it may consist of a 

detailed portfolio, including the actual texts of assessment items; analyses of the ways in which goals are tested by these 

items; categorization of the items as strictly for feedback, strictly for grading (not recommended), or an amalgam of 

feedback and grading; feedback pro formats; and other items.  

8 Quality assurance on assessments needs to gauge how accurate the task performance is measured, ensure that 

assessment criteria (e.g., rubrics) are defined and delineated and that standards, curriculum, instruction, and 

assessment are aligned. The nine-stage model was introduced by Gandes to view potential threats to assessment 

validity (for detailed explanation of this model see Annex 4). 

 
9 The given criteria are based on Baartman et al’s work (2006) and handbooks of universities (e.g., University of 

Queensland).  

http://www.tedi.uq.edu.au/teaching/assessment/learningGoals.html
http://www.tedi.uq.edu.au/teaching/assessment/learningGoals.html
http://www.tedi.uq.edu.au/teaching/assessment/grades.html
http://www.uq.edu.au/hupp/index.html?page=25109&pid=25075
http://www.uq.edu.au/hupp/index.html?page=25109&pid=25075
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 For learners, assessments should be a learning experience in themselves, and be useful 

for the learning process. For teachers and employers, the assessments should be 

meaningful in terms of the requirements of the future job. 

 

 Assessments should stimulate self-regulated  learning and include specific methods to 

foster this learning such as practice in self-assessment and giving and receiving 

feedback. 

 

 

Challenges for the follow-up on student assessment: 

 

The student assessment sessions provided an excellent starting point for all institutes to reflect 

on their own practice and draft action plans for improvement, this cannot be questioned. 

However, the challenge now is what lies beyond. LINQED aims at the tangible objects that are 

likely to have a profound and solid impact on the quality of post-graduate training delivered in 

LINQED member institutions. How can LINQED continuously support the implementation of 

the institutional student assessment action plans to improve the quality of practice after the 

workshop? The creation of a quality assurance framework on student assessment is clearly one 

way. Taking student assessment as a systemic theme of the next LINQED annual workshops 

would stimulate members to share experiences and lessons and promote further in-depth work 

on student assessment development. Furthermore, it seemed that a variety of real-life examples 

of implementation would be needed (especially on how to promote peer and self-assessment). 

Probably, illustrating concrete good examples can be an approach for the next workshop. From 

these successful examples other members could derive confidence that they also could do 

better.  

 

 

3.2.3 E-learning10  

 

In 2009’s workshop, E-learning was identified as one of the main themes that LINQED 

members were mostly interested in to develop knowledge and competency.  

 

During the workshop, participants11 who attended the Technology Enhanced Learning (TEL) 

workshop were invited to report further developments on e-learning in their institution/with 

their own work. The TEL workshop was organized in 2010 in Antwerp, Belgium. It targeted 

LINQED member institutions who are planning to set up or have taken a first step in 

developing technology enhanced learning programs (e.g., online course/module). The 

workshop introduced participants to a wide array of possibilities and tools for TEL adapted to 

low-resource settings. 

 

There was also an intention to promote the LINQED online course which aims at training 

members to be knowledgeable and skillful for designing and delivering effective online courses. 

This online course was developed in 2011 and consists of three modules on the topics of: 

Multimedia principles, online facilitation and a four-competent instructional design framework. 

                                                      
10 This session was chaired by Jan Ernst Crafford. 

11 The contributors of this session were Abdellatif, Devaji, Rosa, Aprisa and Juan. 



xiv  

The presentations given by participants clearly showed that they well appreciated the training 

that was organized and delivered by LINQED.  

 

Currently few member institutions have invested more resources on establishing online 

courses/modules (e-learning), few are going to start online courses, while others are still 

struggling with the infrastructure limitation. However, when the question ‚what specific 

information /training should LINQED provide in the future to meet your specific needs?‛ was 

raised, no clear answer was given by the participants. This could be due to the fact that most of 

the institutions are at the beginning of online course development. They know too little about 

the instructional design, therefore, cannot formulate concrete requests (or they have too many 

questions and do not know where to start or too little was concerned except technical problems, 

such as internet speed, which are beyond the reach of LINQED). A second reason could be that 

the current approach on e-learning development lacks focus.  The information provided by 

LINQED was rather general. This was because the attention was catered for the whole 

community. However, the more general the information is, the more difficult it becomes for 

perceivers to figure out how to apply the general principle to their own specific situations.  The 

approach for 2011 and forward could be to combine a general approach with additional specific 

support to the people who are working on e-learning. Effort should be made on gathering those 

who have common problems on e-learning to share experience and possibly work together.   

 

 

4. NETWORK BUILDING  
 

4.1. Salon12: Network to learn & Learn to network  

In the last day of the workshop, the Salon session was 

organized to clarifying a long term vision and creating a 

feeling of belonging. Specific visual tools (pictures) are 

used as emotional hints to encourage everyone to speak 

out their view and feeling of LINQED and LINQED’s 

future. 

The salon was leaded by the following two questions: 

LEADING QUESTIONS  

 Networking to learn and learning to network; what makes it worthwhile? (For you as a person and 

for your institution) 

 How will LINQED look like in three years?  

 

Outcomes:  

The salon created a relaxed and friendly atmosphere 

which encouraged participants to talk about their 

concerns, expectations and visions of LINQED future. 

Many people emphasized the roles LINQED may play 

in improving learning & instruction. Others addressed 

that the challenges for LINQED is to keep the 

community active and engaging.  It was pointed out 

                                                      
12 This session was chaired by Marjan Pirard. 
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that the sustainability and functionalities of LINQED largely relies on the initiative of each 

member. The success of LINQED needs active involvement of all members.  The future of 

LINQED is in the hands of all its  members.  

 

A list of the issues participants touched upon when answering to the two questions is 

summarized below: 

 

 W H A T  M A K E S  L IN Q E D  W O R T H W H I L E ?   

F E W  L I N E S  F R O M  P A R T I C I P A N T S  

- Motivating and supporting people who are 

striving for excellence in the field of training.  

- Creating a community for people in different 

locations hence have similar challenges to learn 

together for better quality education. 

- Confront people with different perspectives on 

educational issues. 

- … 

 H O W  W I L L  L IN Q E D  L O O K  L I K E  I N  3  Y E A R S ?   

F E W  L I N E S  F R O M  P A R T I C I P A N T S  

- Being financially sustainable. 

- Network became stronger and partnership 

mature. 

- Having active involvement of the members. 

- Having stronger impact on education at member institutes. 

- … 

 

 

4.2. Administrative decisions 

 CONSTITUTION  

The components of a constitution were discussed, the following points were highlighted: 

o The importance of having the flexibility to find other partner organizations to co-

finance activities. 

 

o The specific tasks that the Executive Committee has to fulfil should be clearly stated. 

o The Executive Committee should be defined by the Assembly. The voting should be per 

institution. 

The possibility that LINQED becomes an association in the future was discussed. A majority of 

the members agreed to further investigate this possibility. Some potential advantages are 

mentioned below: 

 Being able to increase the number of members  

 Possibilities of funding 

 Being part of an association allows you to use it in different situations and it doesn’t 

necessarily increase the work load.   

 

Govert van Heusden will investigate the legal consequences for LINQED to become an 

association under Belgium law. Due to the inconclusive discussions on the future development 

of LINQED, the constitution was not finalized and signed by members. It will be done during 

2011-2012. 
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 MEMBERSHIP 

The general assembly accepted Martyrs University of Uganda as a new member of LINQED.   

There was a suggestion to call for new members. However, this was opposed on the argument 

that it would push the need to dedicate greater funds to the annual workshop.  Although it 

could be possible if the workshop host institution would help to save money or the new 

members are from Europe (which implies that they can fund the attending of LINQED activities 

themselves).  

 

 NEXT WORKSHOP  

o Site for next workshop 

Rosa offered the Instituto de Salud Pública of the Pontificia Universidad Católica de Ecuador as 

the host for the next meeting. Her offer was unanimously accepted. 

o Duration of the workshop 

There was a consensus that four days is appropriate. 

o Date of next workshop 

It was agreed that it would be held in May 2012.  

o The approach for the next meeting 

The fourth LINQED annual workshop will continue to put focus on the importance of sharing 

experience but specially intends to provide a forum for member institutes to show the 

achievements (e.g., the use of innovative and attractive methodology to deliver information, 

systematic changes in improve student assessment) especially to justify the given funds for a 

project. In addition, it will also be important to dedicate time to plan future collaboration and 

projects and to discuss new ideas. 

 ALLOCATION OF THE BUDGET 

The issue is whether the current structure of money allocation should be kept or a greater 

proportion of the budget should be committed to project funding. The conclusion was to keep 

the current structure of funding allocation. The argument is that at this moment, the demand 

for funding is low and that the assembly meeting benefits everyone, while any project would 

benefit two or three members, hence there is not yet a need to cut the funds for the meeting.  

It was suggested that members may contribute economically to the network for attending the 

workshop.  However, no explicit agreement was made. 

 EXECUTIVE COMMITTEE MEMBERS 

Two ex- EC members: Mina Abaacrouche (INAS, Morocco) and Eduardo Suarez Barrientos 

(UMSS, Bolivia) were thanked by all the members for their valuable input for LINQED. Three 

candidates were nominated: Govert van Heusden, Kavya Rangaswamy  and Gandes Rahayu. 

Govert van Heusden declined the proposal with thanks. The other two members kindly 

accepted the nomination as EC members. 

 

As a result, the new executive committee consists of 5 members. They are  

 PUCE, Ecuador - Cecilia Vaca Jones (until the new election in 2012 LINQED workshop) 

 ESP, Congo - Balthazar Ngoy-Fiama (until the new election in 2012 LINQED workshop) 
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 IPH, India - Kavya Rangaswamy (until the new election in 2013 LINQED workshop) 

 UGM, Indonesia - Gandes Rahayu (until the new election in 2013 LINQED workshop) 

 LINQED coordinator-Lai Jiang 

 

4.3 Social activities 

In line with the intention ‚learn to network‛, the workshop intentionally created several 

moments for social interactions between participants. Among the various forms of socializing, 

two social activities were organized by UGM, namely campus visiting and historical & culture 

sightseeing. During the workshop, personal relationships were built up among members. It is 

expected that the developed relationships between one another will contribute to the initiation 

of educational collaboration and exchange beyond the workshop.  

 

5. SCENARIO FOR LINQED IN 2012 
 

(1) Education and quality remains the main theme for the network.  

The aim of the 2012 workshop is to examine the long-term effect of the 2011 workshop on 

students assessment (i.e., to see how far member institutes are in the implementation of 

their action plan drafted in 2011’s workshop) and to share good practice in this respect.  

 

 

(2) Executive committee  

LINQED will call for two new executive committees in the 2012 annual workshop.  

The members of the executive committee who are going to leave are:  

 Africa: Balthazar Ngoy–Fiama Bitambile  

 Latin–America: Cecilia Vaca Jones  

 

(3) Next yearly LINQED workshop of 4 days will be hosted by Instituto de Salud Pública of 

the Pontificia Universidad Católica de Ecuador in South America.  

 

(4) Website  

A more active use of the website will be pursued (more educational resource, seasonal 

newsletters on student assessment & e-learning).  

The website is hosted in India, through IPH India.  

 

(5) Embedding the network in each institute 

The network must continue in emphasizing its embedding in each of the partner institutes. 

Embedding is a shared responsibility of all participants in the meeting, and can also be 

translated in partly changing representation for the next meeting.   

 

 

6. FEEDBACK ON THE WORKSHOP   

At the end of the workshop, every participant expressed appreciation for having attended 

and participated in the workshop and indicated that he/she had learnt something that was 

going to help them improve quality assurance in their institution. They all look forward to 

re‐convening and make their input on the draft quality assurance reference framework 

when it is ready. 
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ANNEX 1  PARTICIPANTS LIST 
 

BPKIHS BP Koirala Institute of Health Sciences Nepal 

 Participants:  

Rupa Rajbhandari 

Suman Rijal 

 

 

DVTD Department of Veterinary Tropical Diseases, Faculty of Veterinary 

Science, University of Pretoria 

South–Africa 

 Participants 

 Jan Ernst Crafford 

 

 

IMTAvH Instituto de Medicina Tropical Alexander von Humboldt, 

Universidad Peruana Cayetano Heredia 

Peru 

 Participants 

Juan Ignacio Echevarría Zarate  

Manuel Eduardo Gutierrez Sierra 

 

 

INAS Institut National d'Administration Sanitaire  Morocco 

 Participants 

Mina Abaacrouche  

Abdellatif Belarbi 

Wafa Chemao El Fihri 

 

 

IPH Institute of Public Health IPH, Bangalore India 

 Participants 

Devaji Vasanth Paril 

Kavya Rangaswamy 

 

 

IPK Instituto Pedro Kourí 

Participants 

Nereyda Cabrera Cantelar  

Cuba 

ITM Institute of Tropical Medicine Antwerp Belgium 

 Participants 

Tom Hoeree 

Marjan Pirard 

Govert van Heusden 

Lai Jiang (network coördinator)  

 

UMSS Faculdad de Medicina, Posgrado Medicina Tropical Bolivia 

 Participants 

Eduardo Luis Suarez Barrientos  

 

 

MUSPH Makerere University, School of Public Health Uganda 

 Participants 

 Elizabeth Lugonvu Nabiwemba  
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UMU Uganda Martyrs University, faculty of health Sciences Uganda 

 Participants 

              Stella Regina 

 

 

SPH School of Public Health, University of Lubumbashi DRCongo 

 Participants 

Chenge Mukalenge Faustin 

Malonga Kaj Françoise 

Balthazar Bitambile Ngoy-Fiama 

 

 

PUCE Faculdad de Medicina, Instituto de Salud Pública ISP Ecuador 

 Participants 

Rosa Maria de Lourdes Goyes Ayala  

Andrea Cecilia Vaca Jones 

 

 

UGM Gadjah Mada University, Faculty of Medicine, Center for Tropical 

Medicine 

Indonesia 

 

 Participants 

Gandes Retno Rahayu 

Supargiyono 

Yodi Mahendradhata 

Yanri Wijayanti Subronto 

Elsa Herdiana Murhandarwati 

Mahardika Agus Wijayanti 

Widyandana 

Aprisa Chrysantina 
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ANNEX 2 LINQED WORKSHOP PROGRAM 

 

Tuesday April 26th (Day 1) 

Time  &  Theme Content 

8.30-9.00  Registration 

9.00-9.30 Welcome Welcome by the Rector or the Dean (FM) of the UGM 

9.30-10.30 Introduction A presentation of 

 the achievements (2008-2010) and goals for the future (2011-
2013) 

 the workshop programme and expected outcome 

10.30-11.00 Getting to know 

each other  

Activity: Talk to all participants to find things in common  

11.00-11.15 Break 

11.15-12.30 Getting to know 

UGM 

A guided tour in UGM 

12.30-13.30 Lunch 

13.30-15.00   EX-1 

 

Exchange project fair 

Expected outcome: exchange 

topics and potential partners 

are identified. 

Please bring printed exchange poster, a sheet listing needs and 

offers and other necessary information (e.g., brochures) 

Plenary session:  

Offer detailed information to potential partners to find common 

exchange interests. 

 Follow-up activities:  

In the following days, based on this fair, draft exchange plans are 

expected to be worked out among network partners. The last day they 

will be uploaded on the LINQED website. 

15.00-15.45  EX-2 

  

Discussion on selection criteria 

and procedure for exchange 

projects 

 

By April 15th, please send your comments on the proposed 

guideline to the EC 

Round table 

 Discussing the issues that participants brought to the meeting  

 Finalizing the sections “selection criteria” and “selection 
procedure” in Exchange Programme Guide 

 

15.45-16.15 Break 

16.15-17:00  EX-3  

Discussion on financial rules 

and application procedure 

 

By April 15
th

, please send your comments on the proposed 

guideline to the EC  

Round table 

 Discussing the common concerns relating to financial rules 
and application procedure 
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 Finalizing the “Exchange Programme Guide”, set the yearly 
deadline for applications 

17:00-17:30 Break 

17.30-17.50 EX-4  

Synthesis  

Expected outcome: Finalizing 

Exchange Programme Guide 

Round table 

 Concluding the two sessions 

 Voting the main discussion points that remained 

17.50 -18:05 Optional 

Introducing the voting software: 

Turning-point  

Short demonstration of the voting system used in previous session and 

how this can also be useful in a classroom setting. 

 

Wednesday April 27th (Day 2) 

Time  &  Theme Content 

8.30- 10.00   SA-1 

Student Assessment- 

introductory session  

Expected Outcomes: 

Understand the rationale of the 

evaluation tools and be able to 

apply them in the next session. 

Please make sure you have read the documents (related to the 

four presentations) before the workshop. 

Presentations   

Introduction to our tools for the evaluation of four types of assessment 

(MCQs, Essays, etc…). 

10.00-11.00  SA-2 

Peer-review  

Expected Outcomes: each 

participant prepares a mini 

presentation 

You will be paired to another participant, please make sure you 

carefully read your pair’s assessment example before this 

session. 

Pair work 

Reflect, with your peer, on the possibilities to improve your 

assessment‟s design. 

11.00-11.30 Break 

11.30-12.30  SA-3 

Feedback from peer-review per 

type of assessment 

Expected Outcomes: Upload 

the generated lists of important 

aspects to the LINQED web 

page called: „key issues related 

to MQC/SAQ/Essay or 

behavioural assessment‟. 

Group work (for each type of assessment) 

Sharing experience on  

 how to apply specific guidelines when designing/scoring 
certain types of assessments;  

 how to improve the quality of a specific type of assessment. 
 

12.30-13.30 Lunch 

13.30- 15.00  SA-4 

Designing a quality assurance 

Group work (by language) 
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(QA) cycle for student 

assessments 

Expected Outcomes: Each 

group produces a visual 

framework (cycle) of QA in 

student assessment 

 

Develop a cycle for quality assurance of student assessment 

 

15.00-15.30 Break 

15.30- 17.00  SA-5  

Synthesis  

Expected Outcomes: a 

comprehensive quality 

assurance (QA) guide for 

student assessment is 

formulated 

Plenary session:  

Each group presents the outcomes of the discussion (10 minutes per 

group – 4 groups) 

Gandes, together with all groups, gathers the common parts of the 4 

proposals to form a common framework („assessment cycle‟) 

 

Thursday April 28th (Day 3) 

Time  &  Theme Content 

6.00-9.00 Optional social activity  A trip: Having breakfast at Borobudur 

9.30-11.00 SA-5 

Draft institutional plans for 

student-assessment quality 

assurance (SA QA) 

Expected outcomes: 

Each institution makes a concrete 

action plan for implementing the 

assessment guide in their 

institutions. 

 

Pair work: Discussion per member institution, draft concrete action 

plan (30mins) 

Group work: Discussion in two groups (English and Multilingual) (1h) 

whereby members give feedback to institutional plans 

 

11.00-11.30 Break 

11.30-12.30 EL-1 

Reporting from LINQED 

coordination on e-learning 

Plenary session: 

 Report lessons learnt from TEL workshop that took place in 
Antwerp in September 2010  

 Future plan (LINQED online introduction course) 

12.30-13.30 Lunch 

13.30-15.00 EL-2 

Experiences and expectations 

about e-learning 

Plenary session: 

 Presentations on e-learning development by specific 
members  

 Discussion on potential institutional obstacles for e-learning 
implementation with all members 

15.00 - : Tour to Merapi mountain Social activity 
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Friday April 29th (Day 4) 

Time  &  Theme Content 

8.30-9.00 Network (NW)-1  

Overview LINQED 

projects 

Presentation on the three LINQED logical frameworks as submitted to the 

Belgian DGD: 

 Emphasis on the main goals and activities of the three projects  

 The interactions between them 

9.00-10.00 NW-2  

Member‟s comprehensive 

action plans 

Expected Outcomes: 

institutional action plans 

regarding exchange/ QA 

for student assessment/ 

e-learning are written on 

the “mission board” of 

LINQED website. 

Pair work: 

Participants work per institution on the action plan (strategies) with regard to 

the three projects. Each institution can choose one or more of the project(s) 

as their focus. 

 

 

10.00-10.30 Break 

10.30-12.30 NW-3 

Reflecting on LINQED 

vision 

Plenary session 

A moment for everyone to voice their view and feeling towards LINQED and 

their vision of LINQED‟s future. 

12.30-13.30 Lunch  

13.30-17:30 NW-4 

 

LINQED administrative 

issues 

 

 

Please make sure you have read the relevant document (Constitution) 

the evening before. 

 Finalize LINQED constitution 

 Discuss membership issues (new members) 

 Clarify and agree on general financial choices for all the activities 

in the coming 3 years 

 Redefine the roles of the executive committee and elect new EC 

members 

 Decide place and dates of next workshop 

17.30 Closing of the workshop 
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ANNEX 3  STUDENT ASSESSMENT TEMPLATE 

 

 

Empowerment Triangle Method for 

Self- Reflection on student assessment 

 

Three steps are suggested by the method to 

facilitate participants’ self-reflection process. 

The steps consist of three sets of questions.. 

STEP 1  IDENTIFY DISCREPANCIES by 

describing what the issues are at stake (what 

are the problems?): 

Comparing what was suggested in the 

presentations and what was done for the 

assessment at hand, asking yourself: 

a.       Are there discrepancy (differences 

between what should be and what it is)?  

b.       Do these differences influence the quality of the assessment? Choose one or two 

issues as your main focus(es) 

Once participants clarify the issue(s) at stake, they can move to step 2. 

 

STEP 2        GRASP THE PROBLEM by clarifying the purposes of the changes participants 

are going to make (why need to make change?): 

a.      Why does the discrepancy exist? (give a description of the identified problem) 

b.      Why do you propose change(s)? 

Once participants clarify the purpose(s) of the possible changes, they can move to step 3. 

 

STEP 3        TACKLE THE PROBLEMS by developing a solution (how to make 

improvement?): 

a.      What is your proposal to improve the assessment: How do the steps look like, what I 

will do first, second and third? (give an analysis) 

b.      Which principle can I use to solve the problem? (allocate necessary resources) 

c.      How do I know that I have been successful? (give an evaluation) 

Now the possible solution for the problem is offered in mind. 

 

Participants will use the template, writing down the key ideas of their answers to the above 

questions, preparing a mini presentation. 
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ANNEX 4  THREATS TO THE VALID USE OF ASSESSMENTS 
 

Crooks, T. J., & Kane, M. T. (1996). Threats to the valid use of assessments. Assessment in Education: 

Principles, Policy & Practice, 3(3), 265-285. 

ABSTRACT 

Validity is the most important quality of an assessment, but its evaluation is often neglected. The step-by-

step approach suggested here provides structured guidance to validators of educational assessments. 

Assessment is depicted as a chain of eight linked stages: administration, scoring, aggregation, 

generalization, extrapolation, evaluation, decision and impact. Evaluating validity requires careful 

consideration of threats to validity associated with each link. Several threats are described and exemplified 

for each link. These sets of threats are intended to be illustrative rather than comprehensive. The chain 

model suggests that validity is limited by the weakest link, and that efforts to make other links particularly 

strong may be wasteful or even harmful. The chain model and list of threats is also shown to be valuable 

when planning assessments. 

 

 
Figure 1. Student assessment Cycle13 

 

                                                      
13 The cycle is based on Crooks, Kane and Cohen’s (1996) chain model of eight linked stages of validity enquiry. 
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ANNEX 5   FINANCIAL BALANCE  
 

The table below contains a balance of the educational network’s activities for the year 2011.14  

 

Cost category Description Budget 2011 Actual cost  

ITM    

C. Consumables   7.800,00 €    

 
C.1 Office costs (workshop book 

design, printing, telephone bill…)  
   

 Total   188,54 €  

F. Travel expenses   47.100,00 €    

 
F.3. Airplane tickets workshop 

Indonesia 
 

 
 

 Total   34.100,86 € 

G. Subsistence / 

accommodation 
 9.000,00 €  

  63,900,00 €  

LOC   54, 200.00 €    

C. Consumables 
 

G.1. Accommodation  
    

G.2. Catering     

G.3. Per diem      

 Total    12.367,29 €  

Total budget/costs   118.100,00 € 46.656,69 €  

Total remaining 

budget in 2011 
 71.443,31€   

 

 

 

 

                                                      
14 A more detailed overview is available upon request. 


