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Executive summary  

The fourth workshop of the LINQED network Quality in education (16-19 

May 2012) was organized in Quito, Ecuador. The main aim of this workshop 

was to further develop concrete activities for the three priority themes: 

Educational exchange between member institutions, joint learning on 

quality assurance (starting with student assessment) and developing e-

learning capacity.  

Education exchange:  The representative of the PUCE(ISP), Rosa reported 

their exchange with UMSS, Bolivia. A second exchange project (INAS-

Lubumbashi) on thesis supervision was approved. Productive discussions 

between partners promoted potential co-operation. The exchange guide was 

reviewed and adapted for the coming 2012-2013 projects: one financial rule 

was added.  

Quality assurance: Student assessment remains as a key topic of the 

workshop. The main focus was on getting the feedback of the pilot study of 

the self-evaluation of the competence assessment program. The first 4 

sessions created opportunities for participants to exchange their pilot survey 

results. Through the discussions participants clarified their understanding of 

all the criteria. Furthermore, fish bowl sessions stimulated all to look for 

possible ways to deal with the identified problems related to certain criteria. 

Thesis supervision was the second topic of the quality assurance sessions. 

Two sessions were organized with the purposes of drawing awareness of the 

diversity of thesis processes (management, supervision and evaluation) in 

different institutions and promoting reflection on thesis supervision 

(interactions) & evaluation processes based on the student assessment 

framework. 

E-learning: The focuses were on three issues related to the LINQED online 

introductory course: 

   •feedback on the two implemented modules “Multimedia design principles” 

& “Tutoring of virtual learning communities”;  

   •explaining ideas for the design of the third modules;  

   •presenting current e-learning development of three LINQED member 

institutions. 
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LINQED: Networking in education 
 

The LINQED educational network workshop was held in the middle of May 2012 in Quito, 

Ecuador. The central theme of the 2012 workshop remained the same as for the previous 

workshops: Quality in Education.  

This report is based on the notes made by participants. The report was written by Lai 

Jiang, reviewed by Govert van Heusden and approved by the executive committee (2011-

2013), consisting of Balthazar Ngoy–Fiama Bitambile, Cecilia Vaca Jones, Kavya 

Rangaswamy, Gandes Retno Rahayu, Manuel Eduardo Gutierrez Sierra and El-Marie 

Mostert. 

 

 
 

ANNEX 1. Representatives of the participating institutes in the fourth workshop 
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INTRODUCTION 

The educational network-LINQED is a project funded in 2008 within the 3rd Framework 

Agreement (FA3) between ITM Antwerp and the Belgian Directorate General Development 

Cooperation (DGD). The network has two parallel goals: “learning to network” and 

“networking to learn” and various methods were used in workshops with the special 

intention to promote experiences and expertise sharing between partners. In every 

workshop, with the input from internal/external educational experts, relevant educational 

theoretical frameworks/background information and practice were introduced to the 

network members. 

 

2012 QUITO WORKSHOP OBJECTIVES 

As in the 2011 Yogyakarta workshop, the rationale of this four-day workshop was also two‐

fold:  

(i) to provide participants opportunities to report on the implemented exchange project 

and promote the development of new educational exchange proposals that are relevant 

to LINQED’s overall goals and 

(ii) to promote an understanding of salient quality assurance issues (i.e., student 

assessment and thesis supervision) so that the workshop participants can share a 

common framework of quality assurance on these two important processes and 

improve their own practice. 

The specific objectives of the workshop: 

Seven objectives were formulated jointly by the workforce during the 2011's LINQED Executive 

Committee Meeting (Cecilia Vaca Jones, Kavya Rangaswamy, Gandes Retno Rahayu, Balthazar 

Ngoy–Fiama Bitambile, Hilde Butien, Govert Van Heusden and Lai Jiang). 

Exchange project: 

(1) Sharing experiences and lessons learnt from the first LINQED exchange project between IPS 

(PUCE) and MUSS. 

(2) Promoting and supporting LINQED members to take the initiative in drafting new exchange 

proposals.  

Quality assurance project-”Student assessment”: 

(1) Deepening one’s own understanding of the student assessment framework developed in the 

2011 workshop by conducting a pilot survey (small-scale) and exchanging & discussing the 

results. 

(2) Being able to analyse one’s own student assessment practice based on the framework and 

construct a realistic and reasonable action plan for the improvement of student assessment in 

his/her institution. 

(3) Having an overview on how thesis supervision processes are carried out in all member 

institutions through an institutional survey while being aware of the diversity of the 

implementation and their advantages and challenges.  

http://diplomatie.belgium.be/en/policy/development_cooperation/
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(4) Exchanging different methodologies in planning and implementing the thesis supervision 

process between member institutions. Broadening the views on how improvement can be made 

regarding different aspects of the processes (e.g., management and pedagogical principles).  

E-learning project: 

(1) Reporting the progress of the LINQED introduction online course. Sharing lessons learnt 

and discuss follow-up activities of e-learning. 

(2) Reviewing the LINQED introductory online course to have a clearer view on how precisely 

it may serve the community. 

(3) Reviewing the LINQED website to gather feedback and suggestions for the improvement on 

its interface design and usability.  

In the following text the detailed results of the fourth workshop are presented. The first section 

“Workshop on Quality in Education” gives an overview of the workshop methodology, the 

achievements (per project) and challenges that LINQED is facing. The next section 

“Administrative Decisions” documents the outcomes of the discussions on the network 

administrational issues. The report finishes with a prospect of the network.  

 

WORKSHOP ON QUALITY IN EDUCATION  

 

1. An overall organization of the 

workshop  
Two EC members ― Cecilia Vaca Jones and Gandes 

Retno Rahayu chaired the opening session. The Rector 

of PUCE opened the workshop.  

The LINQED supervisor Govert van Heusden 

presented an overview on what LINQED has achieved 

in terms of “networking to learn” and “learning to network”. 

In the following days, interactive sessions were organized to maximize individual participation 

and interactions between participants using various methods such as fish bowl discussion, 

PechaKucha/Prezi presentations and role playing.  

For the educational exchange theme Kavya Rangaswamy (EC member) reported to the 

general assembly on the number of exchange project proposals submitted before 31st 

March 2012 and the evaluation procedure of the project proposals. This session was 

followed by a reflection on the exchange process (May 2010- March 2012) and a 

discussion on the way forward. The exchange guide was reviewed and adapted for 

the coming 2012-2013 projects. One of the main change was made concerning a 

financial rule: It was agreed that Linqed’s contribution to the approved exchange is 

about international mobility : 10,000 €/per project (travel, accommodation, subsistence). 

If a workshop is organized, the budget can include 10 euro operating costs per 

participant and per day (max. 1000 euro). 
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The session ended with a new exchange call initiated by INAS, Morocco on the topic of 

adult learning theory. 

For the quality assurance theme 4 sessions were organized on Student assessment. 

They created opportunities for participants to exchange their pilot survey results on 

student assessment and clarify their understanding of all the criteria during the group 

and fish bowl discussions. Furthermore, the fish bowl session also stimulated everyone 

to think about possible solutions to deal with the identified problems related to certain 

criteria. 

 

Thesis supervision was the second topic of the quality assurance sessions. Two sessions 

were organized in which participants were made aware of the diversity of the thesis 

process (management, supervision and evaluation) in different institutions and 

reflected on the quality of thesis supervision interactions.  

 

For the e-learning theme the focus was on three issues related to the LINQED 

introductory online course: 

 feedback on the two implemented modules “Multimedia design 

principles” & “Tutoring of virtual learning communities”  

 inviting ideas for the design of the third module 

 presenting the current e-learning development of three LINQED 

member institutions  

 

On the last day, the Dean of the faculty of medicine, Dr. 

Edison Chaves, issued the certificates of attendance to all 

the participants and closed the workshop. 

 

 

 

2. Workshop achievements & reflections 

 

2.1 Educational exchange  

 

The outcomes of the session on exchange are: 

 A consensus was reached on  

 the new operational cost subsidy: It was stated that “If a workshop is organized, the 

budget can include 10 euro operating costs per participant and per day (max. 1000 

euro)” 

 the last two submission deadlines (31 August and 30 November 2012). 

 The exchange project application form was reviewed and minor changes were made to 

improve the clarity and readability. As a result, the exchange documents were reviewed 

and adapted for the coming 2012-2013 projects; the exchange project application process is 

transparent and clear for all members. 

 ISP (PUCE) as the coordinating institution reported on the carried out exchange project 

(Ecuador-Bolivia). 

  INAS (Morocco) launched a call for their new project on adult learning theory.  

 

Reflections: 
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It was observed that not all the members had taken the initiative to use the exchange 

opportunity provided. Hence, with the intention to promote more exchange projects, the 

discussion was organized around the question “what support can LINQED offer to construct 

exchange projects?” 

In this workshop, efforts were made to clarify the application process, provide additional 

financial support (i.e., operational cost subsidy) and create opportunities for members to get to 

know each other better. However, there might be other underlying factors that hinder the 

exchange (i.e., the demand from one institution may not be the priority of another. Hence the 

call is not well taken).    

 

2.2 Quality assurance  

Since 2009, quality assurance was selected as one of the main themes of LINQED activities, 

student assessment was chosen as the first focus in the 2011 workshop. In the 2012 workshop, a 

second focus of quality assurance was on thesis supervision.  

After the third annual workshop (University of Gadjah Mada, Yogyakarta, Indonesia, 2011) the 

LINQED quality assurance framework for student assessment was published. In order to make 

sure this framework is well understood, distributed and used in each member institution, 

follow-up activities were organized before the fourth workshop:  

 

Activity 1: Exchange on student assessment 

 

A call was sent for LINQED member institutions to 

organize exchange activities using the framework. The 

exchange project between UMSS, Bolivia and PUCE, 

Ecuador was organized to exchange information on how 

specific student assessment criteria can be implemented 

in practice.  

Rosa, as the representative of the first LINQED exchange 

team, reported the PUCE-UMSS exchange in the form of a 

Pecha Kucha presentation. Unfortunately, this 

presentation was done in Spanish.  

Activity 2: Pilot survey on student assessment 

The purpose of this pilot survey was threefold:  

 To gain more insight in each quality criterion and understand the rationale behind 

it better. 

 To become familiar with the CAP-quality measure and be prepared for a large-

scale self-evaluation of the quality of the existing assessment if it is desired. 

 To make participants’ colleagues who play important roles in teaching or quality 

assurance reflect on student assessment. It was expected that this would become an 

opportunity to share the messages of LINQED with a broader audience in the member 

institutions. 

Activity 3: Online survey on thesis supervision 

 

2.2.1. Student assessment: Understand the competence-based assessment program 

(CAP)  
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The LINQED student assessment framework consists of 12 quality criteria (Baartman, 2008; 

Black & Wiliam, 1998, 2003; Huba & Freed, 2000; Suskie, 2004) for the design and 

implementation of effective competence-based student assessment programs (i.e., Competence 

Assessment Programs). The concept of a competence assessment program (CAP) refers to a 

combination of various forms of assessment in a defined scope: a semester, a module, a block of 

a course/program, the first phase of training, the entire course/program, and so on. A CAP 

consists of all assessments which are used for summative and formative purposes within a 

defined scope.  

 

The 2012 Quito workshop intended to further reflect on the quality of one’s own student 

assessment practice based on this framework. In order to do this, the framework was 

transformed into a self-assessment tool “CAP-quality measure” (adapted from Baartman, 2007). 

Provided with this tool and detailed instructions, workshop participants interviewed 2 teachers 

and 2 students from a same course in their institutions. A qualitative summary was drawn by 

each institution as a basis for reflection and exchange in the workshop.  

 

During the workshop, the student assessment sessions aimed to  

(1) stimulate participants to exchange experience of the survey  

(2) clarify the understanding of all the criteria and  

(3) seek solutions for solving the identified problems related to certain criteria.  

In order to facilitate the communication, all participants were first divided into 4 language 

groups: 1 French, 2 English and 1 Spanish group. The discussion focused on the following 

questions: “What is our common understanding of the criteria stated in the student 

assessment framework? What are the difficulties in understanding these criteria? Which are 

the main difficulties encountered during the survey? What are the differences between the 

answers given by students and professors/lectures?” 

 

Overall, participants stated that conducting the survey helped them to better understand the 

rationale behind the 12 criteria. More importantly, participants also came to see the links 

between several criteria. For instance, in order to ensure the reproducibility, participants also 

emphasized that it is important to have clear rubrics and procedures which are well understood 

by students/assessors (criterion: transparent).  In the same vein, participants also pointed out 

that if there is no transparency it is difficult to ensure fairness.   

 

Unfortunately, the interrelationship between criteria on the other hand created confusion. 

Participants could not easily distinguish the concepts of the different criteria. For instance, some 

participants considered “fitness for self-assessment” and “educational consequence” to be the 

same. Also “authenticity” and “meaningfulness” were thought to be the same. 

 

Right after the group discussion, seven criteria (most difficult or interested) were chosen in the 

fish bowl session with the focus on their implications for the improvement of the assessment 

design. 

 

Summary of the discussions on each criterion1: 

 

Fitness for purpose:  some participants did not understand why “A CAP plays both summative 

and formative roles” is an indicator for “fitness for purpose”. They suggested to include this 

indicator in the criteria “Education consequence” or “fitness for self-assessment”.  This doubt 

                                                      
1 Based on Cecilia Vaca Jones and Aquiles Rodrigo Henriquez Trujillo’s notes 

http://linqed.org/images/stories/QA/framework/linqedqualityassuranceframeworkforstudentassessment.pdf
http://igitur-archive.library.uu.nl/dissertations/2008-0423-200627/baartman.pdf
http://blog.discoveryeducation.com/assessment/files/2009/02/blackbox_article.pdf
http://eprints.ioe.ac.uk/1117/1/Black2003inpraiseofeducationalresearch.pdf
http://linqed.org/index.php?option=com_content&view=article&id=103&Itemid=103
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may imply that the concept “one of the main purposes of assessment is for students to learn” 

was not well perceived. The formative role of a CAP was still seen as an option rather than an 

essential function that any assessment program must serve. 

 

During the survey, there was no problem for students or teachers to understand the statements 

of the three indicators. 

 

Reproducibility 

In most of the institutions, whenever it was possible, there was an intention to have at least two 

assessors. It was also commonly agreed that there should be a consensus on evaluation criteria, 

standards and methods among assessors.  Despite the fact that people valued the 

reproducibility criterion very much, in practice, it was difficult to arrange multiple assessors. 

Even with multiple assessors, the evaluation process may not necessarily provide the 

opportunity to fulfil the following requirements: “There is a discussion between assessors 

where everybody gives arguments on the judgement he/she made” and “The judgement of the 

student’s competence is based on different assessment tasks.” (Indicator 3 & 4).  

 

When talking about the need for multiple assessors, one of the pitfalls was that participants 

were always thinking of external assessors who do not have much time to stay for organizing 

discussions. On top of that, these external assessors also have little time to get sufficient 

information to have a deep insight of a course/program. This can increase the difficulties for 

organizing effective discussions to reach consensus during the assessment.  

 

Secondly, in order to ensure reproducibility, some participants inclined to have more objective 

evaluations for their program and did not realize that this actually is NOT the only way to 

improve the reproducibility of assessment decisions.   

 

Transparency 

Participants came to realize that it is extremely important to be more transparent with students 

regarding assessment criteria and standards. For complex assessment tasks, such as thesis 

writing, it would be interesting to have a common agreement on what is the best way to 

evaluate a thesis.  One way to make the assessment process transparent is to have a synthesis 

summarizing different views of teachers. This summary can serve as a base for providing 

advice on how to make improvement. 

In some institutions, no explicit standards were set for specific assessment tasks. Participants 

also recognized that establishing clear and explicit assessment standards is actually one of the 

big challenges. 

 

Acceptability 

Participants pointed out that the transparency criterion is essential for meeting the acceptability 

criterion.  In many member institutions, students had difficulties to respond to the statements 

related to the transparency criteria because clearly formulated assessment criteria and 

standards were missing. In the same way, they also found the statements of the acceptability 

criteria inapplicable. Participants observed this phenomenon and realized that transparency 

and acceptability are actually connected. They stated that changes need to be made in the 

institutional assessment process to involve students.  

 

In addition, the impact of the cultural factor on the acceptability was also pinpointed by several 

institutions (Morocco, D.R. Congo & Nepal). In some countries, due to the hierarchical structure 

of the society students’ opinions are hardly considered. Moreover students who are born in 

such a context do not even think or dare to argue that their opinions should be considered.  

 

Comparability 
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This criterion was perceived to be important. However, the struggling question was how to 

make sure that assessors have a consensus and evaluate students in a comparable way. For all 

member institutions attention and effort still need to be made to establish and implement 

effective mechanisms to ensure that various forms of assessments are comparable.  

 

Fairness 

Participants agreed with the idea that assessment must be fair. One of the comments was that 

the indicators formulated in the survey do not consider examples of unfair ways of evaluating.  

One of the suggestions from the French group for ensuring fairness (also taking  reproducibility 

into account) is to establish an assessment policy that students should always be evaluated by 

both an expert and somebody from the institution who knows the course/program background 

(e.g., a general professor).  

 

Meaningfulness 

Assessment must make students deal with meaningful problems that provide worthwhile 

learning experiences.  One of the identified common problems was that feedback is often given 

too late. This was largely due to the fact that providing constructive feedback takes quite some 

time. There is no time to give feedback during or after lectures because of heavy workloads. 

During the fish bowl discussion, it was suggested to provide recorded oral feedback as an 

alternative for written ones. Using the former can save considerable time to give detailed timely 

feedback. 

 

The second problem is related to the understanding of the criterion. It was thought that 

meaningful problems must be authentic.  However, this is not always the case.  

 

 

  The main concerns of the pilot survey’s questionnaire:  

 

1. The current format of the pilot survey is not very handy for quantifying the collected 

data (ITM). It was hard to read the hand-written evidence (IMTAvH). 

 Action needs to be taken- the above two shortcomings can be solved when the 

questionnaire is transformed into an online survey.  

 

2. Problem of English language (PUCE, 

Thailand). 

 Action needs to be taken- for 

conducting large scale surveys, the 

questionnaire may need French and 

Spanish versions. 

3. The questionnaire was considered to be 

complex (UMU & INHEM) because there are 

certain terms that are unfamiliar to the 

professionals in the public health/medical 

field. 

4. The criteria are not completely independent, but somehow interconnected.  

 Action needs to be taken- For the large scale survey, in order to avoid 

confusion or misunderstanding of the criteria, the introduction should be 

carefully organized to avoid people mixing up the dimensions of each 

criterion. In addition, some changes need to be made in the new version of the 

questionnaire to improve its clarity. 

The participates raise concerns and questions 

regarding the large scale student assessment 

survey. 
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Secondly, it might be better to place statements all together in the online 

questionnaire rather than sorting them per criterion (participants only need to 

understand the statement but not clarify which statement belongs to which 

dimension/criterion).  

 

 

2.2.2. Promoting a deep reflection on “thesis supervision” 

 

Thesis supervision survey: 

The session on thesis supervision tried to have participants rethink the functionalities of the 

thesis writing process. “Is this a pure product orientated process or should we focus more on 

its learning potential? Is the thesis supervision a managed process or a negotiated process? 

Do supervisors play a facilitation role or a directing role?” In a plenary session, Govert Van 

Heusden presented an overview on how thesis supervision is currently done in all institutions 

(see a summary of the thesis supervision survey results in ANNEX 4). The leading question was 

“is our practice coherent with the objectives that we aim at?” Through group discussion and 

plenary interactions, participants exchanged information on the challenges and good practice.  

 

There was a consensus that thesis writing should provide learning experience to students. In 

line with this argument, the following problems were identified and suggestions were 

proposed2: 

• The formal formulation of the objectives of thesis writing process are mostly product 

oriented; the learning objectives of process were often implicit and not explicitly stated 

nor well communicated with students. However, during the discussion, many 

institutions argued that their practice is both product and learning focused. It seems 

that conceptually all institutions recognized the importance of thesis writing in terms of 

learning (developing critical thinking, analytical skills, etc.). In actual practice, still a lot 

needs to be improved to ensure it becomes a real learning process for students. It was 

said that: 

o The skills needed for thesis writing (critical reading, academic writing, data 

analysis, etc.) should be integrated in the curriculum systemically.  

o The number of students supervised per individual needs to be limited.  

o Limited effort is made to monitor the process. Organizing few meetings of 

supervisors during the whole process is the only way some of the institutions 

used to have certain control on what is happening. Hence there is a call for 

developing an effective system, which helps monitoring where, when and what 

is done. It was also suggested that students should be given a chance to 

evaluate the thesis supervisory process. 

o Students should be given enough time to develop a proposal from the 

beginning. Hence, the thesis process should start early (e.g., in ¼ of the course). 

o Most institutions provide guidelines to supervisors, but these guidelines do not 

provide information on how to give feedback. There is a need of providing 

supervisory training courses (UGM is developing this). 

                                                      
2 Based on Johannes Petrus Schoeman’s, Stella Regina Nakiwala and Kavya Rangaswamy’s notes 



 

 - 10 -  

o There is a call for changing from facilitating role to directing role. However, we 

face several difficulties, e.g., time pressure leads supervision to adopt a 

directing rather than a facilitating style; students are sometimes not prepared 

for being autonomous (they rely on the supervisors to tell them what to do). 

• Most of the institutions have set explicit criteria for theses evaluation. However, good 

grading scales are often lacking. 

• Most institutions have thesis writing guidelines, but these are usually not on the 

institutional website. To ensure the transparency and fairness, the document should be 

published online. 

• Weak on plagiarism checks. 

 

Role play : Thesis supervision interaction3  

During the Session: Teaching thesis supervision”, the focus was on two issues: “How to 

supervise students effectively? and “What type of 

interaction is needed for efficient and effective supervision?”  

 

Facilitators: Dr. Alexis O and Dr. Kavya R (EC) 

Procedure: 

Stage I: Three different scenarios of thesis supervision were 

presented by 3 supervisor- student pairs, while the rest of 

the participants observed. After the presentations, 

participants had reflections on the thesis supervision process 

initially as individuals, then in pairs and finally in groups 

with the guidance of a reflective questionnaire.  

Participants discussed the positive and negative issues portrayed in the case scenarios and 

suggested ways how the interactions between supervisor and student could be improved. 

Stage II: The same scenarios were presented again by different participants. But this time they 

tried to show positive and productive interactions between the supervisor and students in the 3 

scenarios.  This was again followed by individual, paired and group reflections. Participants 

came together in a plenary session where they gave feedback on the positive and negative 

aspects of role playing and stated what could be improved. 

 

A list of the key take-home messages is summarized below: 

• Attitude/Principles should be held for thesis supervision:  

- Show mutual respect for each other;  

- Show empathy (supervisors should be interested in students’ total welfare, discuss and find 

solutions to challenges the student may be facing) especially for foreign students, provide 

possible assistance: help them settle and cope with life related challenges. 

- Build confidence and self-regulation capacity of students to avoid over reliance on the 

supervisor. The student should own his/her work and the supervisor only plays a facilitating 

role. 

- Give honest appraisal. Appreciate the students on what they are doing well and show them 

what they are not doing well. 

- Encourage students to pursue their areas of interest (prior to the supervisor’s agenda). 

 

• Tips for time management:  

The supervisor should be patient with the student, thesis writing is a learning process for 

students and should not be rushed.  

                                                      
3 Based on Elizabeth Nabiwemba’s notes 

Group  discussion on how the supervision 

interaction can be improved. 
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- Have a plan for regular meetings which must be followed by both the student and supervisor. 

Intervals between meetings should be long enough to allow students to work out what has been 

agreed in the meeting, but not too long so that students’ progress can be closely monitored.  

 

• Tips for effective communication:  

- An agreement needs to be made from the beginning on which way of communication during 

the supervision (email, f-t-f meeting, etc.). 

- Clear and constructive feedback should be provided both by supervisors and students (ensure 

mutual understanding) in every f-t-f meeting. 

- Students should take the responsibility to keep a record of what has been agreed on and share 

this with his/her supervisor for the follow-up. 

  

The role playing method encouraged the active participation of all members and stimulated 

critical analysis and dialogue. Unfortunately, the time was not sufficient to start discussing the 

‘Theoretical Framework for Thesis Supervision’. The exchange project on thesis supervision 

lead by UGM may further work on this. 

 

The two-day sessions on student assessment succeeded in: 

 Clarifying the understanding of all the criteria in the framework. 

 Exchanging ideas to deal with the identified problems related to specific criteria. 

 Demonstrating examples on how specific criteria can be implemented. The presentations 

were done using an innovated visual presentation method: Pecha Kucha. 

 Raise the interests in further investigating and improving the quality of thesis supervision. 

 

2.2.3. A plan for launching CAP  

It would be ideal if a large scale survey starting with 2-4 

institution(s) can be conducted by the end of this year so 

that we can make sure the data analysis can be finished by 

the fifth LINQED meeting (May 2013). 

 

Currently, 5 institutions/universities agreed to carry out a 

research on student assessment. They are UGM, Indonesia; 

ITM, Belgium, L’ESP, DR Congo; BPKIHS, Nepal and 

UMU, Uganda. Two others are interested but still need to 

sort out who and in which program such a survey can be 

possibly carried out (INAS & UP). 

These institutions are willing to participate under the conditions that they get technical and (if 

necessary) financial support to carry out the data collection process. 

 

The following need to be done in order to proceed:  

1). Revise the questionnaire 

One of the main comments from the pilot survey is that people found the indicator statements 

sometimes not straight forward. They had difficulty and spent a lot of time in explaining the 

meaning to others. As summarized in the section “The main concerns of the pilot survey’s 

questionnaire”, quite some preparation work still needs to be done to revise the questionnaire. 

 

2). Put the new questionnaire online 

The appropriate software needs to be identified. 

 

3). Prepare instructions for the 4 institutions on how the survey can be done  

The CAP survey consists of two parts: an individual online survey and a focus group interview.  

Before letting teachers and students fill in the online questionnaire, it is necessary to organize an 

information session which helps them to understand the philosophy of the CAP and the 
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meaning of each criterion. An instruction is needed for this to ensure that the people who 

organize this session in 4 different institutions deliver the same information and any possible 

misunderstanding is avoided. 

 

It needs to be decided in due time on who will organize the focused group interview.  

Option A: asking the local organizer to do this and provide them with instruction.  

Option B: the LINQED coordinator or someone who knows the interview techniques travels to 

the four institutions and records all information together with the local organizers. 

The two options both have disadvantages and advantages.  

 

4). Data analyses  

This should be done once the data is collected. Two outcomes are expected after the data 

analyses:  

a. the strengths and weaknesses of the assessment system in the participating institution 

are identified. This will provide possible ways in which the institution can make improvements. 

b. publications are produced. 

 

In the long run, monitoring the possible changes and providing continuous support in dealing 

with the difficulties can also be possible.  

 

2.2.4. Challenges for the follow-up on student assessment 

 

Drafting institutional action plan  

To facilitate LINQED members to continue the reflection and make solid progress on student 

assessment, drafting institutional action plans were proposed in the workshop. However, it is 

not clear to what extend LINQED members benefited from doing this activity. Hence, in the 

fourth workshop, a special session was organized to get feedback on the usefulness of each 

action plan to answer the following questions: 

 

1. What elements of your 2011 action plan on student assessment have already been 

implemented or have been prepared for future implementation? 

2. Which activities have not yet been implemented? Why?  

3. Do you want to change this plan or plan new/different quality assurance activities for 2012-

2013?  

4. Was writing the action plan helpful for your institution? If yes, what helped?  If writing the 

action plan was not helpful, what other possible way would help? 

5. Did it generate a personal change? (if yes, what kind of change?) 

6. Would making an institutional portfolio be the way forward? 

 

In the plenary session, participants emphasized that writing the action plan was a useful 

exercise because it could be used as a reminder (under the condition that people commit to look 

at it). When Govert asked whether we agreed to keep them, the answer was “yes”. 

Unfortunately, when the participants were asked to write their institutional action plan for 

2012-2013, neither the new action plan was drafted nor the 2011 action plan was adapted on the 

website. Drafting the plan probably helped participants at that moment to reflect on what they 

had done and what should be done. The action plan itself does not have an impact on what 

participants can and will actually do after the workshop. Hence, it was not perceived as a 

necessary task to be done. 

 

Developing a framework on thesis supervision  

Participants are very interested in having a deeper discussion on thesis supervision in the next 

workshop. Meanwhile, it was also suggested to:  
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• Develop a survey /questionnaire (setting some specific criteria) for thesis supervision 

which generates a supervisory course with an expert for the next workshop.   

• Be able to be more operative for thesis supervision.  Try to systematize practices related 

to supervision.  Put together several thesis supervisors to make them reflect about their own 

practices (this is what will be done in Indonesia). 

 

2.3 E-learning4  

 

Currently IPH, ITM, INAS and ISP have invested resources on establishing/developing e- 

courses/modules and UNU intends to start online courses.  

 

With the intention to support LINQED members to 

develop e-learning, an LINQED online course was 

developed in 2011 to provide necessary knowledge 

and skills for designing effective e-courses. Two 

modules of this course have been run on multimedia 

principles and online facilitation (see the 

presentation). The feedback given by participants 

clearly showed that they well appreciated this online 

training.  

 

However, considering the fact that only a limited number of LINQED members followed the 

modules a discussion was organized on the future of this online course. Regarding to the 

commitment, it was suggested that 

• the executive committee should make a small questionnaire just to find out what 

happened with participation in  e-learning modules.   

• providing an attendance certificate could help to attract more participants.  

• the course should be launched at a time when most participants are available.  

• the amount of time people spent online to complete the current modules is used to 

adapt the content (reading & forum participation). 

• review and re-run the already prepared first two modules before launching the 3rd one. 

 

It was considered necessary to make the modules publicly available.  

 

 

3. Administrative decisions5 
 POLICY OF THE MEMBERSHIP (Chair: Govert van Heusden) 

There is currently no existing policy on membership. Membership was restricted to institutions 

that had a relationship with ITM. A position regarding this issue needs to be taken. A few issues 

should be taken into consideration: 

• In the current structure 2 persons per institution are financed by the Belgium 

Development Corporation. Certain rules apply, and it should be investigated whether new 

members can be accepted. 

• For next year is would still be possible to finance 2 persons per institution even if more 

institutions are included.  

                                                      
4 Based on Rupa  Rajbhandari Singh and Cecilia Vaca Jones’s notes 

5 Based on El-Marie Mostert’s notes 

http://prezi.com/oi0ksnpgfxyc/present/?auth_key=yykgbtk&follow=u0nxf4zbdmpe
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• The question whether growth of the network is allowed in the Framework, should be 

investigated. Does it depend on the budget? 

• If new members may be added, what would the process be? One suggestion is that  

a candidate member must be introduced by a current member and they must adhere to specific 

criteria (be involved with training in public health, tropical diseases etc.). Candidate members 

can be invited to the workshop, and must then submit a formal letter to the EC requesting to 

become a member of LINQED. In Yogyakarta it was discussed that it may be interesting to have 

a few more European partners in future. Moreover, the number of members allowed per year 

should be limited. 

 

Two invited LINQED guests self-introduced their institutions and the education related 

activities they are currently involved in. 

 

 

 FEEDBACK ON LINQED ACTIVITIES (Chair: Kavya Rangaswamy) 

A decision regarding the direction of LINQED future activities should be taken – this 

information is important and needed for writing the LINQED network proposal to be 

considered in the fourth framework agreement. The accreditation issue was discussed. 

 

In addition, it was noted that most partners had little contact with each other during the year 

except at the workshop meetings. Furthermore, the connection was mainly with ITM. The 

interactions between all LINQED member institutions should be emphasized and promoted in 

future. Perhaps joined course (accreditation) and joined educational research can be the 

activities that stimulate the interactions in the network. This should be discussed further in the 

next workshop. 

 

  

 2013 WORKSHOP (Chair: Balthazar Ngoy–Fiama Bitambile) 

o The location and local organizer 

University of Pretoria, Faculty of Veterinary Science, Pretoria will be the host for the next 

annual workshop.  

o Duration and date  

It was agreed that it would be held on 27th -30th May 2013.    

o Topics  

The fourth LINQED annual workshop will explore further on thesis supervision. In addition, it 

will also be important to talk about curriculum design. Last but not least, dedicate time and 

effort will be put on CAP survey in some member institutions. It is expected the results of the 

survey will be discussed in the workshop. 

 

 The workshop report (Chair: Cecilia Vaca Jones) 

In comparison with the previous report – should the format stay the same for this report?  

The structure can stay the same and maybe “Lessons Learned” can be added. The note taking 

has improved and it should be easier to write the report this time. It will be circulated to 

everybody for input once it is written. 

 

 EXECUTIVE COMMITTEE MEMBERS (Chair: Gandes Retno Rahayu) 

The two outgoing members are: Balthazar Ngoy-Fiama and Cecilia Vaca Jones. 

The two new members are: El-Marie Mostert and Manuel Eduardo Gutierrez Sierra. 



 

 - 15 -  

 

As a result, the new executive committee consists of 5 members. They are  

 DVTD , South Africa - El-Marie Mostert 

 IMTAvH, Peru - Manuel Eduardo Gutierrez Sierra 

 IPH, India - Kavya Rangaswamy  

 UGM, Indonesia - Gandes Retno Rahayu  

 LINQED coordinator -Lai Jiang 

 

 LINQED WEBSITE (Chair: Lai Jiang) 

The following suggestions aim at improving the website interface for its ease of use:   

 The website is public for everyone (access no login requirement). 

 On the home page use more appealing visual graphic rather than long text.   

 A larger  font size is used. 

 Adding testimonies which state the development (regarding three projects) in all 

member institutions. 

 Building a repository that allows online peer review (need login).  

 Sending automatic reminder when documents are uploaded or updated. 

 

PROSPECT OF THE NETWORK6  

LINQED coordinator Lai Jiang presented shortly the main output of the LINQED activities of 

the past 5 years. Together with the general assemble LINQED promoter Govert van Heusden 

reviewed to what extend the stated 6 main objectives were reached. With regarding to the 

prospect of the network, the following questions were raised for discussion. 

Q: How are we going to write a 6-year report? 

All institutions should write a report of what has happened in these years. The EC will prepare 

a format to make a synthesis of these reports.  

These reports reflect the necessity of the LINQED network after 2013. In other words, the future 

of LINQED may partially depend on the content of these reports. 

Q: Do we want an Institutional Portfolio? 

A portfolio would help by adding a reflection to the recount of achievements. 

Q: What is the future for LINQED after 2013? 

It is expected to have a fourth agreement (2014-2020) between DGD and ITM. A proposal for 

continuing LINQED must be sent to DGD by June 2013. Hence, if we want to continue the 

network, the proposal must be developed by Spring 2013. 

 

The comments and thoughts brought up in the discussions will be considered in the 

preparation of the 2013 workshop. The main focuses of the final workshop can be two‐fold. On 

the one hand, focus can be continuously put on educational related topics (student assessment, 

thesis supervision and curriculum design). On the other hand, the dissemination of the 

LINQED impact/achievement 2008-2013 and proposal for continuing LINQED need to be ready 

before the workshop. During the workshop a final emendation can be made if necessary 

regarding the future plan. 

 

As to the organizational aspect of the 2013 workshop, sufficient amount of time needs to be 

reserved for in-depth discussions. A note taking system can be planned for a better 

documentation of the workshop.

                                                      
6 Based on Manuel Eduardo Gutierrez Sierra ’s notes 
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ANNEX 1  PARTICIPANTS LIST 
 

Member Institution   

BPKIHS BP Koirala Institute of Health Sciences Nepal 

 Participants  

 

Rupa Rajbhandari 

Suman Rijal 

Prahlad Karki 

 

 

DVTD Department of Veterinary Tropical Diseases, 

Faculty of Veterinary Science, University of 

Pretoria 

South–Africa 

 Participants 

 El-Marie Mostert 

Johannes Petrus Schoeman 

 

 

IMTAvH Instituto de Medicina Tropical Alexander von 

Humboldt, Universidad Peruana Cayetano Heredia 

Peru 

 Participants 

Manuel Eduardo Gutierrez Sierra 

 

 

INAS Institut National d'Administration Sanitaire  Morocco 

 Participants 

Mina Abaacrouche  

Wafa Chemao El Fihri 

Amina Essolbi 

 

 

IPH Institute of Public Health IPH, Bangalore India 

 Participants 

Kavya Rangaswamy 

 

 

ITM Institute of Tropical Medicine Antwerp Belgium 

 Participants  

Carlos Rodrigo Diaz Bolaños 

Marjan Pirard 

Govert van Heusden 

Lai Jiang (network coördinator)  

 

 

MUSPH Makerere University, School of Public Health Uganda 

 Participants 

 Elizabeth Lugonvu Nabiwemba  

               Simon Peter Kibira 

 

 

UMU Uganda Martyrs University, faculty of health 

Sciences 

Uganda 

 Participants 

               Stella Regina Nakiwala 
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               Sixtus Birungi Apuuli 

 

SPH School of Public Health, University of Lubumbashi DR Congo 

 Participants 

Chenge Mukalenge Faustin 

Malonga Kaj Françoise 

Balthazar Bitambile Ngoy-Fiama 

 

 

PUCE Faculdad de Medicina, Instituto de Salud Pública 

ISP 

Ecuador 

 Participants 

Rosa Maria de Lourdes Goyes Ayala  

Andrea Cecilia Vaca Jones 

Karen Andrea Pesse Sorensen 

 

 

UGM Gadjah Mada University, Faculty of Medicine, 

Center for Tropical Medicine 

Participants 

Gandes Retno Rahayu 

Mahardika Agus Wijayanti 

 

Indonesia 

 

Guest institution   

Somdejprabhuthalertlah 

Hospital 

Participant 

               Youngyuth Pongsupap 

Thailand 

Medical Education 

Center, Ratchaburi 

Hospital 

Participant 

                Orawan Tawaytibhongs 

Thailand 

Escuela de Medicina, 

Universidad Técnica 

Particular de Loja 

Participant 

Aquiles Rodrigo Henriquez Trujillo 

Ecuador 
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ANNEX 2 LINQED WORKSHOP PROGRAM 
 

Day 1 (16th May)  

Room:  

Auditorium (registration and welcome) 

Sala Taller 1 (full session/plenary) 

Time  themes methods activities 

8.30-
9.00 

Registration 
(Rosa) 

  

9.00-
9.30 

Welcome  
(Rosa) 

 Welcome speech by the Rector of PUCE 
Present from LINQED (Gandes) 

9.30-
11.00 

Visit University 
& ISP (Cecilia & 
Rosa) 

tour Get to know the university& ISP 

11.00-
11.30 

Break   

11.30-
12.00 

Introduction 
(Govert) 

 1. Presentation achievement 2010-2011  
2. presentation of the workshop program & 

expected outcome 
3. feedback on EC meeting 

12.00-
12.30 

Warm up 
activity- getting 
to know each 
other (Chair: 
Kavya) 

Find your 
partner 
(animals 
features) 

 

12.30-
12.40 

Introduction of 
a new member 
(Chair: Lai) 

presentation One of the UMU representative presents University of 
Martyrs University 

12.40-
13.00 

Request for 
LINQED 
membership 
(Chair: Lai) 

presentation Rodrigo presents himself and his university to LINQED 
general assembly 

13.00-
14.00 

Lunch   

14.00-
15.00 

Sessions 1:  E-
learning (Chair: 
Lai) 

10mins 
presentation + 5 
minutes Q & A 
&/ Discussion 

Lai: 
Introduce the LINQED e-learning course -A general 
overview on what has been done ( module 1 & 2) 
Inquire the preference of the topic of Module 3: 

1. generic skills: literature search 
2. Medical education: Obesity 
3. Public health domain: monitoring and 

evaluation 
Karen Pesse: 
Present  the assessment of the virtual course of ISSS 
(Health Services and Systems Research). 
Kavya:  
Present the current development of on-going e-learning 
course (eMPH)  
Carlos: 
Reflection of running e-learning course (ESCART) 
regarding to student assessment 

15.00-
15.50 

Session 2:  
Exchange  

Presentation 
(10min) 

Kavya: 
Give feedback to general assembly on submitted 
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(Chair: Govert)  
 
Discussion (40 
mins) 
 
 
 
 
 

exchange projects (the 2 submitted by 31 March and 
how the evaluation went) 
Govert: 

1. Reflect on the exchange process 2010 (May)-
2012 (March) 

2. The way forward:  
 Decide on a last deadline for submit 

exchange projects 
 What support LINQED can offer to 

construct exchange project? 
 

15.50-
16.20 

Break   

16.20-
17.00 

Session 2:  
Exchange  
continue 

Presentation 
(15mins) and 
discussion 
(25mins) 

Wafa:  
presents an exchange project proposal, calling for 
participation in 2012-2013 

17.00-
17.30 

Session 3: 
LINQED website 
(Chair: Lai) 

Demonstration       1. inform the sad news (death) of the LINQED 
website administrator 
      2. Check the usability of the LINQED website 
      3. Improve the interface of the website (attractive of 
first page) 
      4. Introduce the LINQED webpages “our journey”- 
provide some information on the purpose and how the 
pages will be filled in by participants during the 
workshop 

Day 2 (17th May) 

Room:  
Sala Taller 1 (full session/plenary) 

Sala Taller 2 (group work) 

Time  Themes & 
objectives 

methods activities 

9.00 -
10.30 

Session 1: 
student 
assessment: 
(chair: Lai) 
 
Purpose: 
identify the 
criteria that will 
be discussed in 
depth for fish 
bowl session 
and prepare a 
summary of the 
group 
discussion. 

Three Language 
groups: French, 2x 
English and Spanish 
 
Moderators: Cecilia: 
French group, Govert 
& Rosa: 2 Spanish 
groups; Gandes & 
Lai: English groups 
 
Note takers: 
Eduardo & Rodrigo: 
Spanish groups 
                       Mina: 
French group 
       Prahlad & Diljith: 
English groups 
 

by exchange experience to 
1. Clarify the understanding of all the criteria 
2. look for solutions for the identified problems 
related to certain criteria 
 
Guide for the moderators: 
- help participants to analyze the results to reveal 
the problems 
- make sure that everyone speaks about their 
understanding of the 12 criteria  
- encourage the discussion aiming at finding 
possible solutions for the identified problems 

10.30-
11.00 

Break  Moderators discuss 
and decide  the focus 
for the fish bowl 
session. 

1. Identify the criteria that were unclear for the 
participants 
 
2. identify the criteria that are difficult/problematic 
for the implementation. 
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11.00-
12.30 

15min 
/criterion 
(Chair : Lai & 
Gandes) 

Plenary session: Fish 
bowl 

Choose few specific criteria (most difficult or 
interested) focus on how to make improvement. 

12.30-
13.30 

Lunch   

13.30-
14.30 

Session 2: 
student 
assessment 
(chair: 
Balthazar) 
 
Purpose:  
- Providing you 
with examples 
on how specific 
criteria was 
implemented 
(lessons learnt: 
) 
- demonstrate a 
new 
presentation 
method: Pecha 
Kucha  

Interactive 
presentations (max 
10-15 min+ 5mins 
Q&A) 
 
Suggested 
presentation 
method: academic 
Pecha Kucha 
presentation 
 

Story telling: 
1. Bolivia – Ecuador (Rosa/ Cecilia/Eduardo) 
2. UGM (Gandes/Mahardika) 
3. India (Diljith/Kavya) 

 (the content should related to the action plan 
draft in 2010 workshop and specific criteria related 
to the framework) 

14.30-
15.30 

Session 3: 
student 
assessment 
(chair: Govert) 
Purposes: 
Help you to 
reflect on the 
functionality of 
drafting action 
plan. 
 
Need your 
answer: is 
writing action 
plan meaningful 
way towards 
institutional 
changes ? 
 

Individual groups per 
institution:  
 
 
 
 
 
 
 
 
 
Note taker: Manuel  
  

30 minutes: Review the action plans 
colleagues within an institution answering the two 
questions on the action plan page: 

1. What elements of your 2011 action plan 
on student assessment (see the plan 
below) have already been implemented or 
have been prepared for future 
implementation ? 

2. Which activities have not yet been 
implemented? why?  

3. Do you want to change this plan or plan 
new/different quality assurance activities 
for 2012-2013? (please feel free to 
introduce the changes below) 

30 minutes: Reflection  
Discuss the following questions: 

1. Was writing action plan helpful for your 
institution? If yes, what helped?  

2. If writing action plan was not helpful, 
what other possible way would help? 

3. Did it generate a personal change ? (if yes, 
what kind of changes?) 

4. If yes, would making an institutional 
portfolio be the way forward? 

15.30-
16.00 

Break   

16.00-
16:50 

Session 4: 
student 
assessment 
(Chair: Gandes 
& Lai) 
Purpose:  

Note taker: Chenge Discussion on whether or not serious research can 
be done by using the competence-based 
assessment questionnaire for a large data 
collection. 
 
If yes, 
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Inquire your 
willingness to 
participating in 
a large-scale 
investigation on 
student 
assessment 

Providing research related instructions: how to 
conduct effective survey. 

19.00- Dinner (Rosa)   

Day 3 (18th May) 

Room:  

Sala Taller 1 (full session/plenary) 

Sala Taller 2 (group work) 

Time Themes & 
objectives 

Method & note takers activities 

9:00-
11.00 

Session 5:  
thesis process 
(management, 
supervision and 
evaluation) (chair: 
Govert) 
 
Purposes: 
1. being aware of 
the diversity 
2. using student 
assessment 
framework to 
reflect on thesis 
supervision & 
evaluation process.  

Requirement: Read another 
institution’s thesis supervision & 
evaluation documents with the 
provided questions in advance 
 

I. Discussion in language 
groups (1 hour) to know 
the differences 
/similarities of thesis 
process between 
institutions.  

Moderators: El-Marie & 
Mahardika: 2 English groups, 
Chenge: French group; Marjan & 
&Manuel: 2 Spanish groups 
Note takers:  
                      Adolfo & Aimée: 
Spanish groups 
                       Amina: French group 
                       Stella & Simon: 2 
English groups 
 
 
 

II. Presentation of the 
results of the 
questionnaire in plenary 
session (Govert) (20’+10’) 

Note takers: Johannes 
 

III. Individual group per 
institution (20’): Writing 
down the reflection on 
the thesis process in the 
LINQED website for each 
member institute. 

 
 
 
 
 
I-1. Each institution explain the 
rationale behind their thesis 
process (related to student 
assessment framework). The 
discussion is moderated by the 
results table for each 
subgroup. 
I-2. comparison between 
institutions looking common &  
differences 
I-3. discuss the advantages & 
disadvantages (using student 
assessment framework) 
 
 
 
 
 
 
II-1. to present the results of 
the questionnaire 
II-2. to make a comparison 
between institutions on the 
common &  differences 
II-3. to summarize the 
advantages & disadvantages 
(using student assessment 
framework) 

11.00-
11.30 

Break   

11.30-
13.30 

Session 6: teaching 
thesis supervision 
by interactive 

Role play: 3 different scenarios 
 
 

External experts & Kavya 
Organize critical incidences  
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method (Chair: 
external expert & 
Kavya) 

Presentation:  
Note takers: Elizabeth 

External expert:  
Introduce a theoretical 
framework for thesis 
supervision 

13.30-
14.30 

Lunch   

14.30- Social activity 
(Cecilia) 

  

Day 4 (19th May) 

Room:  

Sala Taller 1 (full session/plenary) 

Time Themes & objectives Method & note 
takers 

activities 

9:00-

9:15 

The self-introduction of 

Thailand participant  

presentation  

9:15-

9.45 

Session 6: exchange 

proposals (Chair: Lai) 

 

 

Note taker: Marjan 

 

1. Show the changed application 

form 

2. Show the rest of the budget in 

2012 & 2013 

3. Show the 2012 & 2013 exchange 

budget 

4. Ask approval of the 10 euro 

subside for organizing exchange in 

the form of workshop 

5. The deadline of the last exchange 

submission 

6. INAS presentation, call for 

participation.  

7. Call for other new ideas of 

exchange. 

9:45-

10:30 

Session 7: learn to 

network (chair: Lai) 

Purpose: 

1. Have a clear 

overview on 

what has been 

achieved and  

2. what has not 

(review 

logframe in 

groups) : 

 

15 mins discussion: 

each group goes 

through 2 project 

results discuss mind-

term and long term 

plan for LINQED for 

2012 & 2013;  

Each group choose a 

note-taker 

(presenter) 

5-mins presentation: 

each group present 

their proposals per 

group 

LINQED members review the 

contributions/achievement from/of the 

network (5 mins presentation). 
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10:30-

11:30 

Short-term plan for 

LINQED 2012-2013: 

what do we want to 

achieve by the end of 

2012? 

 

Note taker: Rupa Do we launch CAP large-scale survey? 

How do we take thesis subject forward?  

E-learning course module 3? (who will 

participant? Under what conditions?) 

11:30-

12:00 

break   

12:30-

13.00 

Session 7 (continue) 

(Chair: Govert) 

1. Action plan  

2.How to evaluate the 

6-year progress 

3.What is the future of 

LINQED after 2013 

30 minutes: 

Reflection 

Note taker: Manuel 

 

Discuss the following questions: 

1. Was writing action plan helpful for your 

institution? If yes, what helped?  

2. If writing action plan was not helpful, 

what other possible way would help? 

3. Did it generate a personal change ? (if 

yes, what kind of changes?) 

4. If yes, would making an institutional 

portfolio be the way forward? 

13.00-

14.00 

lunch   

14.00-

16.00 

Session 8: 

administration (EC) 

 

 

Note taker: El-Marie 1. Policy of the membership 

2. EC election (voting) 

3. How should the workshop report be? 

4. 2013 workshop plan: 

 place & date 

 content direction: have a clear 

view on what topics will be in the 

coming workshop 

5. decision making: accepting new 

membership ? 

aob: Constitution (Govert) 

16.00-

17.00 

Close of the workshop  

the Dean of the Faculty 

of medicine: Doctor 

Edison Chaves 
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ANNEX 3     FINANCIAL BALANCE  
 

The table below contains a balance of the educational network’s activities for 2012-2013.7  

 

Cost category Description 
Budget  

2012-2013 
Actual cost  

ITM    

C. Consumables   7.800,00 €    

 
C.1 Office costs (workshop book 

design, printing, telephone bill…)  
   

 Total   188,54 €  

F. Travel expenses   47.100,00 €    

 F.3. Airplane tickets workshop Quito  
 

 

 Total   34.100,86 € 

G. Subsistence / 

accommodation 
 9.000,00 €  

LOC    

 
 Exchange project INAS-

L’ESP 
200,00 €    

C. Consumables 
 

G.1. Accommodation  
    

G.2. Catering     

G.3. Per diem      

 Total    12.304,67 €  

Total budget/costs   118.100,00 € 49.178,40 €  

Total remaining 

budget for 2012-

2013 

 68.921,60€   

 

 

 

  

                                                      
7 A more detailed overview is available upon request. 
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ANNEX 4   SURVEY RESULT OF THESIS SUPERVISION 
 

LINQED member (or guest): 

  
 

How is the official objective of a thesis project (including writing a 

thesis) defined or worded in your institution? 

ITM 

Belgium 

The thesis writing process gives the participant the opportunity to integrate knowledge and 

skills acquired during the course, relevant literature and personal & shared experiences 

into a text relevant to her/ his past and future work situation. As such it is a major 

contribution to the learning process of the participant. The thesis allows the members of 

the examination board to assess the level of competencies achieved by the participant, and 

thus assesses the participant's attainment of the overall learning objectives of the MPH and 

the specific learning objectives for each orientation (i.e. MDC & HSMP). 

INAS 

Morocco 
The official objective of a theses project is defined In educational staff of the teaching of 

INAS 

IMTvH Peru 

The thesis (research project) is the final demonstration of the integrative and proper use of 

specific skills acquired during the educational process by the student, through the means 

of a deliverable that contributes to science. Ultimately, the thesis gathers and presents 

relevant and original information and offers conclusions based on a systematic analysis 

with emphasis on critical approaches. 

INHEM 

Cuba 

The official objective of a thesis project was defined in our institution relate to the main 

problems of the health status in the territory or the country. Our institution has a research 

problems bank, condensed in the main lines of research. 

UGM 

Indonesia 
To conduct educational research which can answer the problems of higher education in 

medicine and health 

BPKIHS 

Nepal It is aimed at contributing to the development of a spirit of enquiry of the students. 

UMSS 

Bolivia 

The Principal aim is to look for an accreditation and certification of the knowledge the 

students acquire during their formation at the university. But also it demonstrates the 

cognitive skills that can be focused to a specific area. However, most of the thesis projects 

are made to contribute about themes that are not well developed. Some of the thesis 

projects are published because of their value for Public Health or other areas. Other 

important objective is to accomplish the educational goals, developing competence in 

scientific research to know the health situation in the region and to ensure appropriate 

responses to the identified problems. 

ESP 

Lubumbashi 

Allow students to develop their problem solving capacity, their writing and oral 

presentation skills by using concepts, technics and methods learned during the course. 
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RDCongo 

PUCE 

Ecuador 

La tesis es considerada como el requisito fundamental para la graduación de los 

participantes y la obtención del título de Magíster en Salud Pública. Objetivo: Producir un 

documento escrito, que muestre la apliación crítica de los conceptos, temas y herramientas 

propuestos por la MeSP, cuyo contenido debe tener relevancia práctica no tanto para lo 

académico sino, de manera preferente, pra los servicios y sitemas locales de salud y su 

contexto local en el cua se desarrollan 

UP South 

Africa 

A thesis/dissertation is an intensive, highly professional training experience, the successful 

completion of which demonstrates the candidate’s ability to address a major intellectual 

problem and arrive at a successful conclusion independently and at a high level of 

professional competence, and its results constitute an original contribution (PhD level) to 

knowledge in the field. 

UMU 

Uganda 

It also takes into consideration the fact that a Masters level dissertation is meant to prove 

to the examiners that the candidate can identify a problem in his field of study and solve it 

and that the candidate has understood research methodology and is capable of conducting 

scientific research independently, albeit with some supervision. 

Guest 

Thailand 
Our vision in research is being an excellent institution in medical research which has 

international publication. 

MU Uganda To develop Public Health Specialists who have the knowledge and skills to critically 

analyse and address problems of public health importance through research. 
 

 
 

 

Which knowledge levels (analysis, synthesis, evaluation, creation) 
and competencies (knowledge, skills and attitudes) should be 

learned and demonstrated through this process? Please state the 
thesis learning objectives as formulated for your students. 

ITM 

Belgium 

After the thesis writing and defence the participant will be able:  

1- To analyse and reframe an issue or a problem in health management and/ or 

policy (For MDC, in general: related to a health problem or a tropical disease 

control or reproductive health program. For HSMP, in general: related to a health 

organisation or a local or wider health system.)  The issue or problem is linked 

to her/his own experience and relevant for his/her professional career and/or the 

system in which s/he works.  Concepts, models, theories, tools or methods 

taught during the course and a review of the relevant literature are used to 

understand the problem.  

2- To propose sound and appropriate solutions for this problem/issue, taking into 

account the local health system’s perspective and/or the national and 

international context, and specifically:  To review and summarize the relevant 

peer-reviewed and other literature on the topic.  To propose strategies and/or a 

research agenda leading to concrete solutions  To argue why the proposed 

solutions are relevant/feasible for the context of the participant  

3- To effectively share her/his work in a scientific manner; and specifically  To 

frame his/her reflexions in the context of current scientific debates.  To use 

bibliographic references appropriately and correctly.  To write a clear text, 

showing proficiency in the use of public health vocabulary and technical terms, 

and in scientific formatting of a text (structure, format of tables, figures).  To 

convincingly present the main findings and conclusions of her/his thesis work, 

using relevant computer skills and within a limited length of time.  To respond 

to challenging questions on the thesis and related domains of public health. 

NOTE: A participant may opt to put more emphasis on objective 1 or 2 (see 

below - thesis structure) 

INAS 

Morocco 

According to the general objective of the thesis the levels of knowledge and skills will be 

different analysis, synthesis, evaluation, creation and knowledge, skills and attitudes . 

These is an integral part of students training in the master's degree in INAS and its the last 
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stage of the curricula. It is an individual work that students have to produce at the end 

some theoretical education, during their period of training course. The general objective of 

the report is to develop your capacity to analyze a situation - problem of relevant health 

and to identify the strategies of its improvement for the decision-making. He has to join 

the priorities of the Ministry of Health and contribute to it. In a specific way, the report 

should allow you to develop your capacity in:  

- Identify a relevant problem, bound(connected) to your future professional exercise  

- Use the concepts, the techniques or the methods acquired during the program of 

training(formation) for the analysis and the resolution of a professional problem  

- Select, read and use in a criticize way the literature on a chosen subject  

- Collect, treat, analyze and present qualitative and quantitative data.  

- Propose relevant and realistic solutions to a problem given in a prospect(perspective) of 

decision-making support  

- Draft a structured document  

- Support and defend the results of your analysis and reflection. The report will allow to 

offer to the various sites of training courses of the tracks(runways) of improvements of the 

identified situations-problems, as far as the teams in question will translate into action 

plans the recommendations stemming from works of elaborate reports. The report is a 

written, structured production, about 50 pages (more or less 15 %) not included 

appendices. It concerns a theme identified at the conclusion of an organizational diagnosis 

identified during the period of training course. It's the object of an evaluation which 

concerns the quality of the written document and some oral presentation in front of a jury. 

The report will allow to offer to the various sites of training courses of the tracks 

(runways) of improvements of the identified situations-problems, as far as the teams in 

question will translate into action plans the recommendations stemming from works of 

elaborate reports. 

IMTvH Peru 

Through the process related with his/her research project (thesis), the student is expected 

to integrate and put in practice most of the following skills:  

a) Retrieve, assess and interpret critically scientific publications and relevant information.  

b) Identify specific problems in his/her domain of competence.  

c) Propose viable solutions based on the systematic integration and application of the 

knowledge required.  

d) Analyze critically and balance the selected information in order to creatively propose 

the most suitable explanation for a problem in his/her domain of competence.  

e) Select an use the appropriate methodology for each area of knowledge. f) Clearly and 

accurately express the findings of his/her research.  

g) Demonstrate the ability to express correctly his/her research, in written and oral 

language. 

INHEM 

Cuba 

The residence program include a knowledge develop in the field of research methodology 

(design, analysis, synthesis, evaluation and project results dissemination) and the 

competencies management(knowledge, skills attitudes and values) All of this would be 

demonstrated through this process. 

UGM 

Indonesia 
Student should be able to provide answers to problems of higher education in medicine 

and health based on analysis of research data. 

BPKIHS 

Nepal 

The candidate will learn the techniques of research, critical analysis, acquaintance with the 

latest advances in medical sciences and the manner of identifying and consulting available 

literature. 

UMSS 

Bolivia 

Apply methodological tools to answer the research questions. Be able to accomplish the 

aims their thesis project searches. Be able to respect the ethic aspects. Develop critical 

thinking for health care services in the first and second levels of care 

ESP 

Lubumbashi 

R D Congo 

For students: 1. Apply to a concrete situation concepts, technics and methods learned 

during the course 2. To select, read and use relevant literature related to a specific health 

problem or health service management and planning 3. To propose solutions related this 

specific problem 4. To improve their writing skills.  

For the jury: 1. To assess the capacity for students to submit a coherent thesis according to 

assigned objectives 2. To be a starting point for discussion during the final oral exam 

which assesses the overall knowledge acquired during the course. 

PUCE -Analizar una situación real desarrollando marcos conceptuales más elaborados y formular 
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Ecuador hipótesis de cambio  

-Presentar resultados y discusión de una investigación de servicios y sitemas de salud, 

llevada a cabo durante el periodo de campo  

-Análizar críticamente en retrospectiva una experiencia relevante con aplicación de una 

metodología de investigación de servicios y sistemas de salud. 

UP South 

Africa 

It demonstrates the candidate’s ability to address a major intellectual problem and arrive at 

a successful conclusion independently and at a high level of professional competence, and 

its results constitute an original contribution to knowledge. The basic requirements and 

expectations of a PhD at the Faculty of Veterinary Science, University of Pretoria are, 

firstly, that the project should have been planned, executed and the results written up by 

the candidate, and secondly, that the findings should make an original, meaningful 

contribution to science. Please note that explicit hypothesis-testing, i.e. experimental work 

is not necessarily mandatory. 

UMU 

Uganda 

We do not have formulated objectives shared with students. However the objectives imply 

three goals:  

1. To gain research experiences using quantitative or qualitative research methods in 

national, district and/ or private run health services, agencies and other related health 

programmes.  

2. To be able to apply research experience with sensitivity, understanding, and 

appreciation of the differences of culture, race, ethnicity, class, gender, sexual orientation, 

disability and age.  

3. To become a competent and independent researcher in an ethical and professional 

manner.  

Learning objectives  

Students will demonstrate, through the written production of a thesis or a project, the 

ability to: 1. Select, conceptualize, and organize an appropriate researchable health system 

related concept/or problem. 2. Design studies to assess the health system needs: and 

competently draw conclusions from the findings. 3. Understand ethical issues pertaining 

to scientific inquiries/research. 4. Appropriately identify, select, and implement research 

concept(s) and methods in diverse settings of the health systems. 5. Become self-reflective 

in the research and writing process so as to be able to organize the work, to structure time, 

and to successfully problem solve. 6. Prepare a research report with the quality of writing, 

format, and documentation that meets the styles formats appropriate for shelving in the 

University library. 

Guest 

Thailand 

At the end of the thesis project students should be able to  

1. Explain the process of medical research  

2. Choose thesis topic and review literature relevant to the topic  

3. Conduct research project, collect and analyse data by using appropriate statistic method  

4. Defend the thesis to the graduate committee 

MU Uganda 

At the end of this course, the MPH officer will be able to: - analyse three public health 

problems with an agreement of the field supervisor - present and defend three concept 

papers to staff of MakSPH - develop one concept paper into a full proposal to evolve into 

a dissertation under guidance of academic staff at MakSPH - apply appropriate 

scientific/methodology to the public health problems in question develop and demonstrate 

critical literature reviewing skills relevant to the problem identified. 
 

 

 

 

 

 

 

How many thesis projects are research projects including original 
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data collection (field/lab work)? 

 

 
How many thesis projects are only the development of a research 

proposal / protocol (as a grant application)? 

 

 
How many thesis projects are a (retrospective) analysis of a 

development project or programme; a case study? 
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How many thesis projects are a critical literature review (theoretical 

rather than empirical study)? 

 

 
Remarks / comments? Other type of thesis projects? 

INAS 

Morocco 
Thesis of production reference of models abstract 

IMTvH 

Peru 

Most mentors (supervisors) encourage research with original data collection; 

until very recently, extended concerns about quality of programmatic data at 

local level preclude its use for thesis. 

INHEM 

Cuba 
Evaluation and Intervention in Health 

BPKIHS 

Nepal 

The student conducted mainly prospective type and community based 

research. 

ESP 

Lubumbashi 

RDCongo 

Instruction is given to students to propose topics related to problems that they 

have faced during their professional life. 

PUCE 

Ecuador 

La tesis es un ejrcicio profundizado que prueba la experiencia personal y el 

conocimiento que el participante ha adquirido durante el curso. La tesis trata 

con aspectos relativamente limitados y exactos, preferiblemente un problema 

encontrado en el coantexto del participante y con el cual el participatne tiene 

cierta experiencia. 

UP South 

Africa 

Please note that explicit hypothesis-testing, i.e. experimental work is not 

necessarily mandatory. 

MU Uganda Occasionally students do secondary analysis of existing data from large data 

bases e.g. Demographic and Health Survey data. 
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Must the student propose a topic him-/herself? 

 

 
Must the topic relate to research lines/priorities of the 

institution? 

 

 
Remarks / comments? Specific rules on topics? 

ITM 

Belgium 

 

Criteria that can help the participants to choose a topic are:  the personal 

interest of the participant in the topic  the relevance of the issue/problem to 

his/her professional situation and to health at population level  the 

availability of information and data (quantitative and/or qualitative) for the 

analyses  the possibility to apply concepts, methods or tools taught in the 

course  relevance for current debates in public health 

IMTvH Peru 
The research question should be developed by the student, but the general 

topic is frequently suggested by the advisors. 

BPKIHS 

Nepal 

The topics are usually related with common problems of the country and need 

based. 

UMSS 

Bolivia 

The theme that the student chose is not necessary to be related to the 

institution. The student can select the theme that is interested on, but the 

supervisor should evaluate it and determine if it is viable. If it is not viable 

the supervisor can give the student a list, where he can chose his/her theme. 

The majority of the thesis projects are developed looking for contribution for 

the society in general not only the institution. 

ESP 

Lubumbashi 

RDCongo 

Each student proposes 2-3 topics among them the coordinating team choses 

one for the student according the number and profile of available supervisors 

PUCE El tema se debe relacionar con un problema de salud o con la organización de 
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Ecuador los servicios de salud. Citerios para seleccionar el tema: -el interés que el 

participante tiene en el asunto -su importancia para su situación de trabajo -

la disponibilidad de la información y de los datos necesarios (no 

necesariamente cuantitativos) -la posibilidad de aplicar conceptos, 

metodologías o herramietnas enseñadas/aprendidas durante el curso 

UP South 

Africa 

UP has identified institutional research themes which are devolved down to 

departments, which then develop their own aligned themes. 

UMU 

Uganda 

Student should identify a topic in his/her field interest relating to health 

system. 

MU Uganda 

 

Since the MPH is 75% field based, thesis topics are selected from problems 

identified in the district/institution where the student is attached. It therefore 

reflects priorities of their places of attachment. 

 

 

Does every student have an assigned supervisor? 

 

 
Is there an assigned co-supervisor (second opinion)? 

 

 
Can the supervisor be external, from a different institution? 

 

 
Can the student chose or state his preference for a 
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supervisor? 

 

 
Must the supervisor be a content expert related to the thesis 

topic? 

 

 
Must the supervisor have a PhD degree? 

 

 
Remarks / comments? Specific aspects on supervisors? 

ITM 

Belgium 

The coach is a facilitator. Each participant is assigned to a thesis coach. S/he 

does not take over the thesis elaboration and s/he is not responsible for the end 

product. This remains the sole responsibility of the participant. The role of the 

coach is:  To help in the planning of the thesis work and to verify that the text 

is written in an appropriate format (structuring).  To assure that, within the 

capabilities of the participant, the learning objectives of the thesis project are 

achieved (content quality). This implies, among other things, helping in 

structuring and assuring comprehensiveness of the analysis of the problem/ 

issue, in exploring alternative solutions, assisting in finding literature, …  To 

promote that the thesis project is a stimulating experience for the participant 

(motivation). In case of need, additional guidance can be arranged: for data 

analysis, on specific methodological or technical issues, on issues related to 

literature search and reference writing, for IT support, …. but the actual work 

has to be carried out by the student. These arrangements have to be discussed 

first with the thesis coach and/or the course coordinator. Participants are 

encouraged to discuss issues related to their thesis work with colleagues, 

lecturers or any staff member of the department. 
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INAS 

Morocco 

The supervisors of thesis have to have at least a level of study master's degree 

and they also have to have one minimal experience(experiment) of 5 years in the 

domain the supervisors of thesis have to have at least a level of study master's 

degree and they also have to have one minimal experience(experiment) of 5 years 

in the domain 

IMTvH 

Peru 

The selection of the tandem supervisor/student depends on mutual agreement. 

The students can be coached by external experts, but formally the role of the 

supervisor should be always done by a professor or researcher of the university. 

Use of co-supervisors has increased in recent years in order to promote their 

mentoring skills but also to facilitate more time for the students. 

UGM 

Indonesia One of the supervisors must be PhD holder or Professor 

BPKIHS 

Nepal 
Usually we allot the chief guide and co-guide related with the topic from the 

same and different departments. 

UMSS 

Bolivia 

The supervisor must be a professional with the same degree or superior of the 

student. If it’s necessary, the student could have an external supervisor that has 

been chosen by him or that can also be assigned. An external supervisor is 

necessary, when the theme of the thesis project is specialized and the supervisors 

allowed cannot guide the student during the process. 

PUCE 

Ecuador Existe un director y un tutor metodológico 

UP South 

Africa 
Supervisor is sometimes not the content expert, but will then co-opt experts onto 

the supervisory team. 

UMU 

Uganda 

Supervisors are lecturers within or from other universities. Supervisors have an 

opportunity to state their preference for a topic. 

MU 

Uganda 
Each student is assigned at least two supervisors. At least one of the supervisors 

must be a content expert, also one must be from the institution. External 

supervisors are usually sought where particular expertise is required. 
 

 

Is there a document with thesis guidelines for students? 

 

 
 

Are thesis guidelines published on the institution’s website? 
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Does the institution provide written supervision guidelines to 

supervisors? 

 

 

Does the institution provide “thesis supervision training” to 

supervisors? 

 

 
Is there a norm for minimum number of contact hours between 

student and supervisor? 

 

 

Can supervision be entirely distance-based (via phone, e-mail or 

skype) 
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Is thesis supervision included as item in the course evaluation by 

students? 

 

 

Remarks / comments? Specific supervision process aspects? 

ITM 

Belgium 

 

Meeting the coach The student has to take the initiative to regularly contact 

her/his coach. Students are advised to make appointments, to send the latest 

draft beforehand and to prepare the points to be discussed. The frequency of 

meetings with the coach will depend on the needs of the participant. The total 

number of sessions usually varies between 5 and 7 . After each session the 

participant will write a short report specifying date, time, the main points of 

discussion and the decisions taken. This report will be sent to the coach. The 

course coordination organises 1 or 2 times a year a meeting with all thesis 

coaches to discuss problems, give feedback on observations from the jury. New 

coaches are "informed" by experienced coaches. 

IMTvH Peru 

 

Most of the supervision process seems to get interrupted once supervisors 

start with a new master class, as in most cases thesis were not completed in 

the year following completion of class work. Because of this, the academic 

program was changed in 2011 to keep a whole quarter to facilitate theses' 

development. 

BPKIHS 

Nepal 

Most of the supervisors are experts in their own field and some research 

methodology training is conducted from time to time. 

UMSS 

Bolivia 

There are thesis guidelines for students, that are allowed for students that 

need, these guidelines are at the faculty library. But there is a specialized 

website that is only allowed for students that request for the permission. 

However there are not written supervision guidelines for supervisors, and 

they do not receive special training. The supervisor needs to have at least two 

interviews with the student, and generally their meetings are in person not by 
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via web. 

ESP 

Lubumbashi 

RDCongo 

The supervision can be entirely distance-based by only one of the supervision 

team: supervisor or co-supervisor 

PUCE 

Ecuador 

Aunque se consideran 20 horas de dirección de tesis con cotnacto directo, se 

puede admitir la inclusión de encuentros virtuales 

UP South 

Africa 

Ad hoc supervisory skills courses are presented, but are not limited to the 

thesis process and are more generic in nature, especially in terms of 

mentoring. Some focussed courses have been presented in the past. 

UMU 

Uganda 

students work closely with the supervisors. Students work on a chapter at a 

time, share with the supervisors. Student and supervisor meet to discuss the 

comments raised in the write up. 

MU Uganda 

 

Guidelines for students and supervisors are available in the School of 

Graduate Studies Handbook that every student and faculty member must 

have. 

 

 

Are participants required to propose a preliminary thesis topic at 

admission, as part of the course application process? 

 

 
What describes best the moment in the course at which the thesis 

process starts? 

 

 

How many hours student investment time (SIT) is budgeted for the 

whole thesis process? (in a week we consider that students can 

invest up to 45 hours maximum) 
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Linqed member (or guest):  

ITM Belgium 450 

INAS Morocco 100 

IMTvH Peru 0 

INHEM Cuba 912 

UGM Indonesia 768 

BPKIHS Nepal 28 

UMSS Bolivia 45 

ESP Lubumbashi RDCongo 300 

PUCE Ecuador 100 

UP South Africa 3600 

UMU Uganda 25 

Guest Thailand 21 

MU Uganda 405 
 

 

Is there a moment/step of formal approval of the 

project/protocol/proposal? 

 

 

Is approval granted by an independent thesis committee? 

 

 

Are there written rules concerning ethical clearance? 

 

 

Is there a possibility of thesis research funding through your 

institution? 
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Remarks / comments? Other process aspects? 

ITM 

Belgium 

 

Students submit a draft outline to the course coordination. In case of doubts 

on the appropriateness the students is seen individually. Based on the outline 

a coach is assigned. He/she takes up the assessment of feasibility and 

adjustment of topic and methods. In case of problems the course coordinators 

assist the coach. 

BPKIHS 

Nepal 
There is frequent interactions between the student and the guides. 

UMSS 

Bolivia 

At the beginning of the course the students have to expend about an hour per 

day for the thesis. But at the end of the course the students expends six 

months in the case of the mastery and six weeks for speciality. At this 

moment the student doesn’t have to assist to theory classes. The 

protocol/project/proposal has to be approval for the supervisor. After the 

development of the thesis project this is submitted to an independent thesis 

committee, the approval of the thesis project goes by a jury. There are not 

written rules concerning ethical clearance, but the ethical condition that is 

established for making research in hospitals and that includes patients has 

ethical terms that the student has to follow. Some students receive a 

“scholarship” that can help for the purchase of some reactive solutions that 

are needed for the research project. 

ESP 

Lubumbashi 

RDCongo 

Thesis research funding is still very rare 

PUCE 

Ecuador 

El protocolo y elección de director lo aprueba el Comité de la Maestría, pero la 

aprobación final la realiza el Decano de Medicina (ahoara hay un Comité de 

Investigación) 

UP South 

Africa 

Process highly formalised in terms of steps and committee approval of 

supervisors, title of project, external examiners and ethical approval. 

UMU 

Uganda 
Sometimes the faculty provides funds for each student. 

MU Uganda All proposals are approved by the School Higher Degrees Research and Ethics 

Committee, which is comprised of a team of senior faculty. 
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Is there a systematic plagiarism check by the/your institution? 

 

 

Do students have access to plagiarism checking software 

themselves? 

 

 

Is there an oral presentation or thesis defence? 

 

 

Is there a formal (written) approval to submit (and defend) the 

thesis? 

 

 

Who approves that submission (and defense) can take place? 

(chose the best answer) 
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Is there a deadline for the students to submit the manuscript? 

 

 
Must the thesis (manuscript) have been submitted for publication to 

be accepted? 

 

 
Is there separate marking of manuscript and oral presentation / 

defence? 

 

 

How many people mark the thesis manuscript? 

Linqed member (or guest):  

ITM Belgium 2 

INAS Morocco 3 

IMTvH Peru 4 
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INHEM Cuba 6 

UGM Indonesia 5 

BPKIHS Nepal 2 

UMSS Bolivia 3 

ESP Lubumbashi RDCongo 5 

PUCE Ecuador 3 

UP South Africa 2 

UMU Uganda 2 

Guest Thailand 3 

MU Uganda 2 
 

 

Does the supervisor mark the thesis manuscript? 

 

 
Are there explicit evaluation criteria (rubric) for thesis manuscripts? 

 

 

Is a grading scale explicitly formulated for each criterion? 

 

 

Is there a jury with external members (external to the institution)? 
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Are evaluation criteria defined for oral presentations (defence)? 

 

 
Do jury members agree on a mark? 

 

 

Do jury members know the marks given for the manuscript at the 

moment of the oral presentation or defence? 

 

 

What is the weight (%) of the thesis mark within the overall final 
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mark for the degree? 

Linqed member (or guest): % 

ITM Belgium 30 

INAS Morocco 50 

IMTvH Peru 20 

INHEM Cuba 30 

UGM Indonesia 17 

BPKIHS Nepal 0 

UMSS Bolivia 100 

ESP Lubumbashi RDCongo 30 

PUCE Ecuador 60 

UP South Africa 100 

UMU Uganda 30 

Guest Thailand 0 

MU Uganda 50 
 

 

Remarks / comments? Specific assessment aspects? 

ITM 

Belgium 
Jury members discuss on the mark in case of mayor discordance (> 3points) 

UGM 

Indonesia 

The thesis entitles 8 credit semester unit. The whole program consists of 48 

credit semester unit. The majority of the juries are internal but we also invite 

external juries if necessary 

BPKIHS 

Nepal 

Thesis is evaluated by external evaluator to say whether a student has done 

thesis well. 

UMSS 

Bolivia 

In the case of mastery, after the manuscript is approved they have a private 

defence. That is not the case of the speciality, in which there is only one oral 

defence that is public. The mark of the manuscript can be different of the 

defence, and is the same jury who evaluates the all process. Each member of 

the jury marks the students, and then averaged. The jury can be shaped by 

three members, that can be external or internal member of the institution. 

The jury looks for some criteria that the thesis projects needs to accomplish, 

but there isn’t a scale well established. This scale is in process to be 

formulated. After Assessment, the first objective of the thesis project is to be 

published in a library or website, but the minority of the thesis is published. 

ESP 

Lubumbashi 

RDCongo 

Manuscript: 10% Defence: 20% 

UP South 

Africa 

Individual jury members know their own mark that they have accorded to the 

thesis, but not the mark of the other external examiner. 

MU Uganda 

Although it was agreed to purchase software to check for plagiarism, this has 

not been done yet. So it is upon each faculty to somehow check for plagiarism. 

Always external members are invited to be a member of the jury, but if they 

do not turn up the examination still takes place. Each member of the jury 

score the student separately, then an average score is obtained. The thesis 
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must pass with 60% and above for the degree to be awarded. But also no 

student can defend a thesis without having passed all the courses offered in 

the programme. 

 

 

Is the manuscript corrected by the student after evaluation and 

marking? 

 

 

Are thesis manuscripts made public (website, library)? 

 

 
 

Any final or overall remarks / comments? 

ITM 

Belgium 

Several students request to correct the thesis but Correction is still not well 

organised. Feedback from jury members varies in quality/specificity. Some 

provide the commented document, which is very useful. 

BPKIHS 

Nepal 
Rector is the final authority to decide if a thesis is rejected by external evaluator. 

UMSS 

Bolivia 

If the student wants to get the degree they need to correct the manuscript. The 

students cannot graduated without success the thesis project. 

UP 

South 

Africa 

All these are placed on the University's digital repository, which is a public 

domain. 

MU 

Uganda 

All these are archived in the School and University Libraries. Copies are also 

available in the Districts/Institutions where the research was done. Abstracts are 

available on the website. 
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